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Background History 
 
This handbook outlines an educator effectiveness plan that promotes professional growth and provides 

feedback and guidance to improve professional practice. The spirit of this evaluation system is to create 

and support a culture in which educators are responsible for their continued professional growth, and 

supervisors are there to assist whenever needed by providing timely, informative feedback.  The 

supervisors and the educators have different roles, but share responsibility for continued professional 

growth. 

 

In January 2013 the Centennial School District began the process of redesigning the Centennial certified 

evaluation process, as mandated by the Oregon Senate Bill 290 (SB 290) and the Oregon NCLB Waiver 

Application.  Beyond the mandates from the state, the focus for this redesign has been effective 

instruction and improved student learning opportunities for all students. 

 

The committee relied heavily on the work of many other districts in Oregon who had begun the redesign 

process through the CLASS Project – a project sponsored by the Oregon CHALKBOARD Project – as well 

as other districts that had begun their own independent redesign process in the 2011-2012 school year. 

 

The Centennial Educator Evaluation Redesign Team wants to acknowledge the following teams and 

educators for their contributions to the development of our evaluation plan: 

  
Bend - LaPine School District 
Ashland School District 
Lincoln County School District 
Sherwood School District 
Pendleton School District 
The Danielson Group – 2013 Edition of the Framework for Teaching – Evaluation Instrument 
Oregon Department of Education SB 290 Team 
 
Our Vision for Educator Evaluation 
 
Centennial School District believes the primary objective of an evaluation system is to improve 

instruction, and to facilitate a positive learning environment where students experience success, 

growth, and achievement. Evaluation is a collaborative, continual improvement process based on clear 

expectations and objective data, in which competence is verified, strengths are assessed, and excellence 

is acknowledged. Emphasis of the evaluation system should be professional growth, where employees 

are empowered to be self-directed. Support and assistance are provided for individual Educators 

needing the opportunity to remedy specific weaknesses.  

 

In addition to utilizing direct classroom observations, an evaluator may use a variety of student 

performance data, collaborative assignments, non-instructional duties, curricular responsibilities, and 

student input when formulating a final evaluation. Student feedback and/or performance data will not 

be used independently to formulate Educator evaluation. 
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The Educator evaluation system in the Centennial  School District is designed around the 

Charlotte Danielson “Enhancing Professional Practice – A Framework for Teaching” 

and the four (4) domains encompassing effective instruction: 

I.Planning and Preparation  
II.Classroom Environment 

III.Instruction 
IV.Professional Responsibilities 

* Specialist domains vary, see page 63 
Each of the domains can be further broken down into additional research-based performance 

standards that define best practice in the teaching profession.    The 22 performance standards are as 

follows: 

I. Planning and Preparation 
1. Knowledge of Content and Pedagogy 
2. Knowledge of Students 
3. Setting Instructional Outcomes 
4. Demonstrating Knowledge of Resources 
5. Designing Coherent Instruction 
6. Designing Student Assessments 
 

II. Classroom Environment 
1. Creating an Environment of Respect and Rapport 
2. Establishing a Culture for Learning 
3. Managing Classroom Procedures 
4. Managing Student Behavior 
5. Organizing Physical Space 
 

III. Instruction 
1. Communicating with Students 
2. Using Questioning and Discussion Techniques 
3. Engaging Students in Learning 
4. Using Assessment in Instruction 
5. Demonstrating Flexibility and Responsiveness - Adjust Lesson(s) to changing conditions 

 
IV. Professional Responsibilities 

1. Reflecting on Teaching 
2. Maintaining Accurate Records 
3. Communicating with Families 
4. Participating in the Professional Community 
5. Growing and Developing Professionally 
6. Showing Professionalism 

 
As written, these standards do not comprise an assessment system.  Rather, they comprise a guiding 

vision for an assessment system, providing a conceptual umbrella for the specific components, 

elements, and description for performance and the techniques used to document that performance.  

 

The Centennial School District is committed to providing a high quality education for all of its students.  

To this end, it supports a professional growth plan that focuses on continuous growth and improvement.  
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We believe all staff members recognize the benefit of professional development to achieve four district 

goals. 

 

The work of our district is driven by our academic goals, adopted after an extensive community input 

process.  They are: 

• Every child performs at grade level in reading, writing and math by the end of 3rd grade; 
• Every child leaves 8th grade academically ready for 9th grade; 
• Every student finishes 9th grade with credits necessary to graduate on time; and, 
• Every student graduates college and/or is career ready. 
 
These goals are based on two fundamental beliefs: 
• Ethnicity, economic circumstance, primary language, and special needs do not predict academic 

success; and, 
• Effective uses of research-based instructional strategies predict academic success. 
 
We believe that effective evaluation of performance is based on a cooperative spirit, open 

communication, and joint responsibility.  The performance appraisal system recognizes strengths, and 

provides a means of support and improvement. 

 

The district identified the Danielson (2011) framework for teaching as the best representation of what 

the district believes to be core standards for performance.  The framework provides: 

 

 Clear evaluation criteria 

 A common language for instruction 

 Differentiated evaluation for novice educators and contract educators 

 Collaboration between educators and supervisors in their collective efforts to educate students 

 Clear direction for on-going staff development 

 On-going professional training for supervision to develop knowledge of content, pedagogy, and 
approaches to learning displayed by students at different developmental levels, and how to 
observe for and give feedback to educators. 
 

The Centennial School District believes that through this structure of continuous professional growth, 
the District's mission will be accomplished: “Collaborating in Community - Cultivating Equity - Inspiring 

Excellence” 
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Culturally Responsive Danielson Rubric Enhancements  

Implementation Overview 

Centennial School District 

2019-2020 

 

The Educator Effectiveness Committee is excited to have contributed to the Destination 2023 effort of 

developing a more Equitable and Effective System of evaluation that supports Destination 2023 Key Area: 

Student Focused Teaching and Learning by revising the Danielson Framework for Teaching Evaluation 

Instrument (Danielson Rubric) to incorporate Culturally Responsive elements. 

 

Process Overview 

With the replacement of ESEA and its accompanying waiver with the Every Student Succeeds Act (ESSA) in 

December 2016, states were granted more flexibility in structuring systems to support educator effectiveness in 

all its school districts.  Over the past two (2) years, the Educator Effectiveness Committee, comprised of 

licensed and administrative staff from a variety of levels and role responsibilities, has focused on incorporating 

Culturally Responsive elements in to the Danielson Framework for Teaching Evaluation Instrument 

(Danielson Rubric).  As per Oregon Administrative Rule 581-022-1723, ‘evaluations using the core teaching 

standards must attempt to address ways to help all educators strengthen their culturally responsive practices.’  

To this end, the Oregon Department of Education (ODE) allows districts the flexibility to customize an ODE 

Recommended Rubric, such as Danelson’s. 

 

During the 2017-2018 school year, the committee spent time researching source documents, determining the 

rubric revisions made by Portland Public Schools (PPS) to be the most promising match.  The committee 

began the revision work by crosswalking the Danielson Rubric with the PPS version to illuminate the changes 

they had made. 

 

As an initial step in the effort, starting in the Fall of 2018, the Centennial version of the Danielson Rubric 

Component 4e: Growing and Developing Professionally - Enhancement of content knowledge and 

pedagogical skill, was revised as follows (added language bolded/italicized below): 

  

Effective: Teacher seeks out opportunities for professional development to enhance content 

knowledge and pedagogical skill.  The teacher pursues culturally responsive trainings to improve 

instructional practice. 

 

Over the course of the 2018-2019 school year, the committee undertook further revisions by reviewing each 

component, comparing it with the work done by PPS, and making recommendations for revisions to the 

Centennial version either through adopting the revisions as presented, determining different changes, or 

leaving the language as is.  Recognizing that the revised language would benefit from definition, an 

accompanying glossary was developed to aid educators in developing a common language. 

 

The Educator Effectiveness Committee recognizes the importance of thoughtful implementation and reciprocal 

accountability.  Therefore, feedback loops were incorporated during the development of the rubric revisions 

and recommendations provided for related professional development to support classroom implementation. 

 

Stakeholder Feedback 

Through the development process of these rubric revisions, Educator Effectiveness Committee members 

solicited feedback from a variety of sources, including the Centennial Education Association (CEA) 

Representative Council, Administrative Council, Superintendent’s Cabinet, Student Services Leadership 

https://docs.google.com/spreadsheets/d/16y_riSFoTn6A-22cQ4-2KEEHzIJ-3xwkOp_NaID9PY4/edit#gid=0
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Team, Centennial High School Department Chairs, Centennial Park School Leadership Team, Instructional 

Coaches, and PLCs of respective committee members.  This feedback informed both further rubric iterations 

and the implementation plan. 
 

2018-2019 Educator Effectiveness Committee Membership 

Alicia Brown - Learning Specialist at Rosemary Anderson High School / CEA Representative, Angela Hubbs - 

Director of Curriculum and Student Learning, Candice Vickers - Student Services Supervisor, Conrad 

Schumacher - Teacher at Centennial Park School, Dianne Reyes - Teacher at Meadows Elementary School, 

Emma Wood - Teacher at Centennial High School, James Owens - Assistant Superintendent / Director of 

Human Resources, Karen Weinert - Principal at Meadows Elementary School, Stacy Ashcraft - SEGway 

TOSA, Ashley Lichte - District EL TOSA 

 

Implementation Plan 

 

Evaluation Rubric 
● All Licensed Teachers  

○ 2019-2020 - Revised Danielson Domains 1 & 4 & existing Danielson Domains 2 & 3  

○ 2020-2021 - Fully Revised Danielson Rubric (Domains 1 - 4) 

● Probationary Year 1 Teachers – 2019-2020 Fully Revised Danielson Rubric 

● Early Adopters (see below for further detail) – 2019-2020 - Fully Revised Danielson Rubric 

● Specialists – Rubrics to be revised in 2019-2020 

 

Fully Revised Danielson Rubric Early Adopters 
● Opt to be evaluated on the fully revised Danielson rubric 

● Designate their Professional Goal on incorporating new rubric elements into practice 

● Commit to one (1) formal coaching cycle 

● Are possible school representatives for Instructional Leadership: MTSS/Equity 

● Participate in providing professional development for colleagues 

● May participate in classroom walkthroughs (on a non-evaluative basis) 

● Complete a Google Classroom activity of up to 30 minutes, once per month.  Examples include 

reflecting on practice or participating in a survey to provide feedback to inform further 

implementation 

● Are selected by their building principal on an application basis. 

 

Potential opt-in candidates include, but are not limited to, teachers who are: 

● Participants in existing building and/or district equity efforts 

● Highly effective teachers who are already incorporating Culturally Responsive practices 

● Willing to open their classroom for walkthroughs and video lessons 

● Educator Effectiveness committee members 

● Equity Certificate Cohort graduates/participants  

 

Rubric Alignment and Communication 

● Three (3) rubric versions will be published 

○ Fully revised version in completed form with color coded changes (red type and crossouts) 

○ Fully revised version in finished format (for Probationary 1 Teachers, Early Adopters, and all 

teachers in 2020-2021)  

○ 2019-2020 version (All Licensed Teachers): Revised Danielson Domains 1 & 4 and existing 

Danielson Domains 2 & 3 

● New Rubrics to be:  

○ Added to the Educator Effectiveness Handbook, Webpage, and Intranet 

○ Added into TalentEd Perform 

○ Provided to new teachers at Great Expectations 

● Explicit connection between District/Building PD and what rubric components are addressed. 

https://docs.google.com/forms/d/e/1FAIpQLSdH9nFkgl-sF5TuGjSH_tGES4D-akNdVFpxxpa6yWxGTAgMCA/viewform?usp=sf_link
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● Accompanying glossary of key terms and possible culturally responsive teaching resources. 

 

Professional Development Plan 
 

Existing and Aligned Professional Learning for Staff 

Including, but not limited to: Responsive Classroom, Constructing Meaning, PLCs, Oregon Writing Project, 

White Fragility Book Study, Courageous Conversations Book Study, Teacher Development Group Math 

Instruction, 95% Group Literacy, Project-Based Learning, Instructional Coaching. 

 

Professional Learning for Administrators 

● Ad Council 

○ Selected excerpts and articles related to key conceptual changes in Domain 1 & 4 

○ Inter-rater Reliability (IRR) visits - focused on Early Adopters (though not exclusively) 

● Instructional Leadership 

○ Selected excerpts & articles related to key conceptual changes in Domains 2 & 3 

● Learning Walk Participation 

● Development of a common walkthrough tool  

 

Glossary 

Recognizing that the revised language would benefit from definition, an accompanying glossary was 

developed to aid educators in developing a common language.  Unpacking these terms will be incorporated 

into future professional development. 

 

Specialist Rubrics 

Adapted by specialist specific groups in the 2019-2020 school year. 

 

Additional Resources 

May include, but not limited to: 

● Culturally Responsive Teaching - Equity Assistance Center 

● Culturally Responsive Teaching and the Brain – Zaretta Hammond 

● Culturally and Linguistically Responsive Teaching – Sharroky Hollie 

● Culturally Responsive Teaching – Geneva Gay 

 

References 
Glossary (link resources to definitions) 

Centennial Professional Growth and Performance Evaluation Handbook 

Educator Effectiveness Updates - Fall 2018 (Word)  (Powerpoint) 

ODE Educator Effectiveness Toolkit 

Oregon Framework for Teacher and Administrator Evaluation and Support Systems 

 

 
  

https://docs.google.com/spreadsheets/d/16y_riSFoTn6A-22cQ4-2KEEHzIJ-3xwkOp_NaID9PY4/edit#gid=0
https://docs.google.com/spreadsheets/d/16y_riSFoTn6A-22cQ4-2KEEHzIJ-3xwkOp_NaID9PY4/edit#gid=0
https://educationnorthwest.org/resources/culturally-responsive-teaching-guide-evidence-based-practices-teaching-all-students
https://crtandthebrain.com/
https://www.culturallyresponsive.org/
https://www.amazon.com/Culturally-Responsive-Teaching-Multicultural-Education/dp/0807750786
https://docs.google.com/spreadsheets/d/16y_riSFoTn6A-22cQ4-2KEEHzIJ-3xwkOp_NaID9PY4/edit#gid=0
http://csd28j.org/wp-content/uploads/2018/07/EE-Handbook-Teachers-July-2018.pdf
https://drive.google.com/a/centennial.k12.or.us/file/d/1MN2I0tddWQy_nzAd_04zqPi_BouCgRVo/view?usp=sharing
https://drive.google.com/a/centennial.k12.or.us/file/d/1MN2I0tddWQy_nzAd_04zqPi_BouCgRVo/view?usp=sharing
https://www.oregon.gov/ode/educator-resources/educator_effectiveness/Pages/default.aspx
https://www.oregon.gov/ode/educator-resources/educator_effectiveness/Documents/oregon-framework--for-eval-and-support-systems.pdf
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Educator Effectiveness Committee 
 

 
2018-19 
 
Chair: James Owens, Assistant Superintendent/HR Director 
 
Elementary: 
Stacy Ashcraft 
Dianne Reyes 
 
Secondary: 
Alicia Brown 
Conrad Schumacher 
Emma Wood 
 
District: 
Ashley Lichte 
 
Administration: 
Angela Hubbs 
Laura Nixon 
Candice Vickers 
Karen Weinert 
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Multiple Measures of Educator Practice 
 
The Centennial School District’s evaluation system will include multiple measures to evaluate teacher 

performance and effectiveness.  Due to the complex nature of teaching, a single measure does not 

provide sufficient evidence to evaluate performance.  When combined, the multiple measures provide a 

body of evidence that informs the educator’s evaluation, resulting in a more accurate and valid 

judgment about performance and professional growth needs.  As illustrated below, the multiple 

measures of the CSD Evaluation Framework (Domains I – V) also provide information as to the teacher’s 

contribution to student growth. 

 

 

Each of the Domains listed above can be further broken down into research-based performance 

standards that define best practice in the teaching profession.  Potential evidence of those standards is 

listed within the performance rubric.  

Evidence of Professional Practice 

(40% of the Evaluation)

Domain I: Planning and Preparation  

Domain II: Classroom Environment  

Domain III: Instruction

Evidence of Professional Responsibilities 

(40% of Evaluation) 

Domain IV: Professional Responsibility

Evidence of Student Learning and Growth       

(20% of Evaluation)

Domain V: Student Learning and Growth



 
 

 11 

Centennial Standards of Professional Practice 
 

Domain I: Planning & Preparation 

1a. Demonstrating Knowledge of Content and Pedagogy 

-- Knowledge of content and the structures of the discipline 

-- Knowledge of prerequisite relationships 

-- Knowledge of content-related pedagogy 

1b. Demonstrating Knowledge of Students  

-- Knowledge of child and adolescent development 

-- Knowledge of the learning process 

-- Knowledge of students’ skills, knowledge, and language proficiency 

-- Knowledge of students’ interests and cultural heritage 

-- Knowledge of students’ special needs 

1c. Setting Instructional Outcomes 

-- Value, sequence, and alignment 

-- Clarity 

-- Balance 

-- Suitability for diverse students 

1d. Demonstrating Knowledge of Resources  

-- Resources for classroom use 

-- Resources to extend content knowledge and pedagogy 

-- Resources for students 

1e. Designing Coherent Instruction  

-- Learning activities 

-- Instructional materials and resources 

-- Instructional groups 

-- Lesson and unit structure 

1f. Designing Student Assessments 

-- Congruence with instructional outcomes 

-- Criteria and standards 

-- Design of formative assessments 

-- Use for planning 

Domain II: Classroom Environment 

2a. Creating an Environment of Respect and Rapport  

-- Teacher interactions with students, including both words and actions 

-- Student interactions with other students, including both words and actions 

2b. Establishing a Culture for Learning 

-- Importance of the content and of learning 

-- Expectations for learning and achievement 

-- Student pride in work 

2c. Managing Classroom Procedures 

-- Management of instructional groups 

-- Management of transitions 

-- Management of materials and supplies 

-- Performance of classroom routines 

2d. Managing Student Behavior 

-- Expectations 
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-- Monitoring of student behavior 

-- Response to student misbehavior 

2e. Organizing Physical Space 

-- Safety and accessibility 

-- Arrangement of furniture and use of physical resources   

Domain III: Instruction 

3a. Communicating with Students 

-- Expectations for learning 

-- Directions for activities 

-- Explanations of content 

-- Use of oral and written language 

3b. Using Questioning and Discussion of Techniques 

-- Quality of questions/prompts 

-- Discussion techniques 

-- Student participation 

3c. Engaging Students in Learning 

-- Activities and assignments 

-- Grouping of students 

-- Instructional materials and resources 

-- Structure and pacing 

3d. Using Assessment in Instruction 

-- Assessment criteria 

-- Monitoring of student learning 

-- Feedback to students 

-- Student self-assessment and monitoring of progress 

3e. Demonstrating Flexibility and Responsiveness 

-- Lesson adjustment 

-- Response to students 

-- Persistence 

Domain IV: Professional Responsibilities 

4a. Reflecting on Teaching 

-- Accuracy 

-- Use in future teaching 

4b. Maintaining Accurate Records 

-- Student completion of assignments 

-- Student progress in learning 

-- Non-instructional records 

4c. Communicating with Families 

-- Information about the instructional program 

-- Information about individual students 

-- Engagement of families in the instructional program 

4d. Participating in the Professional Community 

-- Relationship with colleagues 

-- Involvement in culture of professional inquiry 

-- Service to the school 
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Centennial Standards of Professional Practice 
with Culturally Responsive Rubric Revisions 

 
Domain I: Planning & Preparation 

1a. Demonstrating Knowledge of Students  

-- Knowledge of child and adolescent development 

-- Knowledge of the learning process 

-- Knowledge of students’ skills, knowledge, and language proficiency 

-- Knowledge of students’ interests and cultural heritage 

-- Knowledge of students’ diverse needs 

1b. Demonstrating Knowledge of Content and Pedagogy 

-- Knowledge of standards, content and, pedagogy  

-- Knowledge of prerequisite relationships 

-- Knowledge of content-related pedagogy 

1c. Setting Instructional Outcomes 

-- Value, sequence, and alignment 

-- Clarity 

-- Balance 

-- Appropriateness for diverse students 

1d. Demonstrating Knowledge of Resources  

-- Resources for classroom use 

-- Resources to extend content knowledge and pedagogy 

-- Resources for students 

1e. Designing Coherent Instruction  

-- Learning activities 

-- Instructional materials and resources 

-- Instructional groups 

-- Lesson and unit structure 

1f. Designing Student Assessments 

-- Alignment with instructional outcomes 

-- Criteria and standards 

-- Design of formative assessments 

-- Participation in school and district projects 

4e. Growing and Developing Professionally 

-- Enhancement of content knowledge and pedagogical skill 

-- Receptivity to feedback from colleagues 

-- Service to the profession 

4f. Showing Professionalism 

-- Integrity and ethical conduct 

-- Service to students 

-- Advocacy 

-- Decision making 

-- Compliance with school and district regulations 

Danielson, C. (2013). The Framework for teaching; Evaluation Instrument (1st ed., Vol. 1, p. 110). Princeton, NJ: The Danielson Group. 
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-- Use of assessment results for planning 

Domain II: Classroom Environment 

2a. Establishing a Caring Environment  

-- Teacher interactions with students, including both words and actions 

-- Student interactions with other students, including both words and actions 

2b. Establishing a Learning Culture 

-- Importance of the content and of learning 

-- Expectations for learning and achievement 

-- Teacher creates environment that promotes pride in work 

2c. Managing Classroom Procedures 

-- Management of instructional groups 

-- Management of transitions 

-- Management of materials and supplies 

-- Performance of classroom routines 

-- Management of volunteers and paraprofessionals 

2d. Managing Student Behavior 

-- Expectations 

-- Monitoring of student behavior 

-- Response to student misbehavior 

2e. Organizing Physical Space 

-- Safety and accessibility 

-- Arrangement of furniture and use of physical resources   

Domain III: Instruction 

3a. Communicating with Students 

-- Expectations for learning communicated to students 

-- Directions for activities 

-- Explanations of content 

-- Use of oral and written language 

-- Knowledge of students’ diverse needs 

3b. Using Questioning and Discussion of Techniques 

-- Quality of questions/prompts 

-- Discussion techniques 

-- Student engagement 

-- Knowledge of students’ diverse needs 

3c. Engaging Students in Learning 

-- Activities and assignments 

-- Grouping of students 

-- Instructional materials and resources 

-- Structure and pacing 

-- Knowledge of students’ diverse needs 

3d. Using Assessment in Instruction 

-- Assessment criteria 

-- Monitoring of student learning 

-- Feedback to students 

-- Student self-assessment and monitoring of progress 

-- Knowledge of students’ diverse needs 
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3e. Demonstrating Flexibility and Responsiveness 

-- Lesson adjustment 

-- Response to students 

-- Persistence 

-- Knowledge of students’ diverse needs 

Domain IV: Professional Responsibilities 

4a. Reflecting on Teaching 

-- Accuracy 

-- Use in future teaching 

4b. Maintaining Accurate Records 

-- Student completion of assignments 

-- Student progress in learning 

-- Non-instructional records 

4c. Communicating with Families 

-- Information about the instructional program 

-- Information about individual students 

-- Engagement of families in the instructional program 

4d. Participating in the Professional Community 

-- Relationship with colleagues 

-- Involvement in culture of professional inquiry 
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-- Participation in school and district activities 

4e. Growing and Developing Professionally 

-- Enhancement of content knowledge and pedagogical skill 

-- Receptivity to feedback 

4f. Demonstrating Professionalism 

-- Integrity and ethical conduct 

-- Service to students 

-- Advocacy 

-- Decision making 

-- Adherence to school and district regulations 

Danielson, C. (2013). The Framework for teaching; Evaluation Instrument (1st ed., Vol. 1, p. 110). Princeton, NJ: The Danielson Group. 

Adapted by Educator Effectiveness Committee – 2018-2019 
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Educator Evaluation Cycle & Timeline 
 

Evaluation and Professional Growth Cycle for Teacher Evaluations 
 
Our teacher evaluations system is based on a cycle of continuous professional growth and learning.  An 
effective process is collaborative, and provides ongoing opportunity for relevant feedback and 
meaningful professional conversations.  The focus is on improving educator effectiveness. 
 

 
 
Probationary / Temporary Educators:  This is an annual cycle mandated for temporary and probationary 

educators.  This cycle includes two annual Student Growth Goals and one Professional Goal written in 

collaboration with the educator’s supervisor.  In this evaluation cycle educators have the greatest 

amount of direct support from supervisors.   

 

Probationary Observations: Within this annual cycle, at least 5 observations will occur, 2 observations 

will be “Formal” observations and 3 will be “Mini” observations. 

 

Contract Educators:  This is a 2-year cycle for contract educators.  During the educators “Formal” 

observation year, 4 “Mini” observations will occur. During the educators “Informal” observation year, 2 

“Mini” observations will occur. 

 

 Contract Educators Observations: Within the 2 year cycle a minimum of 6 observations are to 

be completed.  These observations can all be “Mini” observations.  

  



 
 

 18 

Mini Observation:  

 Unscheduled/focused drop-in of at least 10 minutes, no more than 20 minutes 

 Feedback, using the Evaluation Rubric, will be given in written form or electronically within a 
timely manner.   

 Ideally, the feedback will be on the identified goals; however, feedback may include any 
elements of the rubric.  

 If the Evaluator determines there is a “Does Not Meet Standards,” the Evaluator and the 
Educator will meet face to face to discuss strategies for improvement. 

 Evaluators may conduct longer observations when they or the Educator deem necessary. 

 

Formal Observation 

 Scheduled observation time initiated by educator or supervisor 

 Pre-Observation Conference 

 Educator informs evaluator of purpose of lesson 

 Minimum length of 35 minutes or full lesson, whichever is greater 

 Educator and evaluator select/design data collection form appropriate to lesson 

 Post-conference with a completed Post-Observation Summary Form, in a timely manner 

 Performance evaluation data is collected 

 
Initial Goal Setting Review:  Educators will write two Student Learning and Growth Goals and one 

Professional Goal based on the Centennial School District domains which may originate from district, 

building, department, or grade level goals.  When writing these goals, educators are to use the data 

from the Self-Reflection Worksheet (required), the Centennial School District Student Growth and 

Professional Goal Setting Template.  These goals will be agreed upon with, and submitted to, the 

supervisor no later than October 15th. 

 

Mid-Year Goal Review:  Educators will meet with their supervisor mid-year. 

 

Year-end Summative Review:  By June 1st (this deadline may be subject to change) of each school year, 

educators will receive a summative evaluation from their supervisor on the Summative Evaluation Form 

and End of Year Student Learning and Growth/Professional Goal Form, both of which will become part 

of the educator’s personnel file.  
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Centennial School District 

Educator Evaluation Timeline  
 

Probationary Educators (Evaluated Annually) 

Contract Educators (Two Year Cycle – Evaluated Every Other Year); however, the highlighted activities 

must be completed annually. 

 
August/September: 

∗ Evaluators will set up calendar meeting dates for the Initial Goal Setting Review conference, 

Mid-Year Goal Review conference, and a Year-End Summative Review conference. 
∗ Educator completes self-evaluation using the Educator Evaluation Rubric to review with an 

administrator at the Initial Goal Setting Review conference.    
           
September/October: Initial Conference  

∗ Use the SMART goal process to choose 2 Student Learning Goals (SLG). 

∗ Review Educator self-evaluation – identify areas of focus for the Professional Practice Goal 

(PPG) or the Professional Responsibility Goal from the domains specifying the criteria which 

will align and support your two student learning and growth goals.    
∗ Meet with Evaluator to review these three goals between start of school and October 15th.  

Submit the Centennial School District Student Growth and Professional Goal Setting 

Template at this meeting.  Creating your goals is a collaborative process between the 

Educator and Evaluator.  

 
September-May: Ongoing 

∗ Educators will be evaluated based on the cycle criteria for their track: Probationary, Temporary 

Educators, or Contract Educators with regard to the two year cycle.  

 
December 1st - Observation requirements are as follows: 

 1 Formal and 1 Mini-observation for Probationary/ Temporary Educators 

 1st Mini-observations completed for Contract Educators “Formal” cycle 
 

January: Mid-Course Review 

 Conduct mid-year review of goals with Evaluator, modify direction based on this 

review/data/information/feedback. 

 If, by mid-year, the Evaluator has not observed any evidence of the identified goals, the 

Educator and Evaluator will meet to discuss how to ensure the observation of the identified 

goals. 

 
March 1st - Observation requirements are as follows: 

 2nd Mini-observations completed for Probationary/ Temporary Educators 

 2nd Mini-observations completed for Contact Educators “Formal” cycle 

 
May 30th - Observation requirements are as follows: 

 2 Formal observations and a 3rd Mini observation for Probationary/ Temporary Educators 

 3rd and 4th Mini-observation for Contracted “Formal” cycle 

 1st & 2nd  Mini-observations for Contracted “Informal” cycle 
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June: Year-end Summative Review 

 By June 1st the Educator will submit a written reflection of goals along with collection of 

evidence. 

 The Evaluator will meet with the Educator and complete the Centennial School District  

 Year-end Goal Sheet and the Educator Effectiveness Matrix. At any time an Educator can 

request a meeting with their Evaluator to discuss any feedback.  

 
Professional Growth Plans 
 
After the summative evaluation is completed, the Educator and Evaluator should note what type of 

Professional Growth Plan is required for the next school year, and set the stage for its development: 

 

Teachers scoring a 4 on their overall score should lead the development of their own PGP, and identify 

for administrator approval the components and specifics of their efforts to improve areas of PP/PR in 

order to further SLG. 

 

Teachers scoring a 3 on their overall score should collaboratively, with their Evaluator, develop the 

teacher’s PGP, focusing on specified areas of PP/PR where growth is most needed. 

 

When a teacher scores a 2 on his/her overall score, the Evaluator will consult with the teacher, and will 

guide the development of the PGP, focusing on specified areas of PP/PR where improvement is 

necessary. 

 

When a teacher scores a Level 1 on his/her overall score, this indicates that PP/PR attainment is ranked 

low, as well as SLG.  The Evaluator shall determine a PGP addressing specific areas where immediate 

improvement is required. 

 

NOTE: In compliance with ORS 342.850, 342.859 (4) (b), the superintendent or designated evaluator 

may place any teacher on a program of assistance for improvement, if, in the judgment of the 

superintendent or designee, a program of assistance for improvement is needed. 
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A Timeline for the Evaluation Process and Improvement of Instruction Guide 
  

 Probationary Teachers Contract Teachers 

August/ 
September 

 Sign Job Description 
 Meeting with building 

administrator to discuss 
Evaluation and Supervision 
Process 

 Mini-observations and formal 
observations begin** 

 Complete Self-Assessment 
 

 Overview of Evaluation and 
Supervision Process 

 Mini-observations begin 
 Complete Self-Assessment 
 

October  Mini- and/or formal 
observations** 

 *Goal Conference/Submit written 
goals  

 Meeting with building 
administrator to discuss goal 
progress 

 Mini-observations 
 *Goal Conference/Submit written 

goals  
 Meeting with building 

administrator to discuss goal 
progress 

November  Mini- and/or formal 
observations** 

 Mini-observations 
 

December  Mini- and/or formal 
observations** 

 Mini-observations 
 

January  Mini- and/or formal 
observations** 

 Mid-Year Goals Conference 

 Mini-observations 
 Mid-Year Goals Conference 

February  *1 formal observation by 
February 15th  

 *2 mini-observations by February 
15th  

 Meeting with building 
administrator to discuss contract 
renewal/non-renewal 

 *3 mini-observations by February 
15th. 
 

March  Board action on 
renewal/extension 

 *Notification of Employment – 
March 15 

 *2nd Formal Observation for 1st 
year teachers by March 15th 

 Mini-Observations** 
 

 Board action on 
renewal/extension 

 *Notification of Employment – 
March 15 

April  Check progress on goals 
 Mini- and formal observations** 

 Check progress on goals 
 Mini-observations 
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May/June  *3 mini-observations by May 15th 
 Mini- and formal observations** 
 Complete Self-Assessment 
 Final goals assessment concluded 

(planning new goals) 
 *Summative Evaluation  - prior to 

last work day for teachers 

 *4 mini-observations by May 15th  
 Complete Self-Assessment 
 Final goals assessment concluded 

(planning new goals) 
 *Summative Evaluation  - prior to 

last work day for teachers 
 

A program of Assistance for Improvement may be initiated at any point of Evaluation/Supervision 
process. 
 
*  Indicates deadline 
**Probationary teachers will receive face-to-face feedback from their supervisor at least once per 
month. 
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Observation Descriptions 

MINI-OBSERVATION 

Mini-observations will take place throughout the school year for ALL teachers.  These observations will 

be approximately 10 minutes in length and will take place at different times of the day.  They may occur 

by the supervisor dropping in as well as by teacher invitation. 

 

Feedback will be given to the teacher after each mini-observation, and will be given in written form 

using a variety of tools that are housed in Talent-Ed.  In addition, there will be a minimum of at least 

three (3) face-to-face opportunities for feedback in the year.  

 

Mini-observations can occur during any phase of the teacher’s duties – in the classroom; while 

supervising students in the hallway or playground; in meetings with parents or staff, etc. 

 

FORMAL OBSERVATION PROCESS 
I. Pre-Conference* 

The supervisor and teacher meet to discuss items of mutual interest concerning the observation.  

The data collection to be used during the observation will be identified and mutually understood 

by the supervisor and teacher. 

* May be waived by mutual consent of teacher and supervisor. 

II. Observation 

 During the classroom observation, the supervisor will collect specific data based on the 

following 3 Domains and 11 Standards where applicable.   

  I. Planning and Preparation 
1. Knowledge of Content 
2. Knowledge of Students 
3. Instructional Goal Setting 
4. Lesson Design 
5. Assessment Planning 

II. Classroom Environment 
6. Climate of Respect and Learning 
7. Classroom Procedures and Physical Environment 
8. Managing Student Behavior 

III. Instruction 
9. Lesson Delivery 
10. Feedback to Students 
11. Assessment for Learning 

The length of observation will be no less than a cohesive portion of an instructional period or 

meeting. 

 

III. Reflection Sheet 

 This format is intended to be available to use and be completed by the teacher being observed.  
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The post-observation conference will focus on the data collected by the administrator and the 

input from the teacher regarding the items on the Reflection Sheet. 

 

IV. Reflection Conference 

As soon as is practical after the observation, a conference will be scheduled.  The supervisor and 

teacher will discuss the data.  From this evidence, areas of reinforcement and/or improvement 

may be established.  The date and time of the next observation may be set.  A written 

observation report will be completed. 
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COLLABORATIVE SLG GOAL SETTING PROCESS 
 

Setting SLG goals is a collaborative process in which Educators and Evaluators enter into a conversation 

to create rigorous, yet realistic, goals that examine the Educator’s impact on student learning and 

growth.  The Educator and Evaluator work together to ensure quality goals through a discussion of the 

rigor and rationale of each goal, standards addressed, appropriate evidence-based strategies, and 

quality of assessments and evidence. 

 

Goals originate with the Educator after an analysis of their students’ data.  The collaborative process 

includes guiding questions to inform revisions, such as: 

 

 How was the baseline data used to inform the growth goal? 

 How are growth targets appropriate for the student population?  If applicable, are 

targets differentiated based on students’ baseline data? 

 Are the expectations for growth rigorous yet realistic?  

 How will this goal address student needs? 

 How will goal attainment help the student succeed in this class/course or future 

class/course? 

 

Educators are encouraged to collaborate with other educators to establish SLG goals (e.g. grade level, 

departments, curricular or administrative teams). Collaborative goal setting for teachers could take 

various forms: 

 

 A team of teachers responsible for the same grade and/or content (e.g., 9th grade 

English or 4th grade team) write a team-level goal with each teacher only accountable 

for their individual intact group of students. 

 A team of teachers who share students between classrooms (e.g., RTI, Walk to Read), 

write a team-level goal in which teachers are accountable for all students. 

 An individual teacher accountable for an intact group of students writes a classroom or 

course-level goal in collaboration with their Evaluator. 

 

Districts are encouraged to provide opportunities for Educators to collaborate and share information 

across schools or districts. For example, teachers who do not have a team of peers within their school or 

district may benefit from collaborating with similarly situated teachers in another school or district.  
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CENTENNIAL SCHOOL DISTRICT ACADEMIC GOALS 

End of 3rd Grade: every child at grade level in reading, writing & math 

End of 8th Grade: every child academically ready for 9th grade 

End of 9th Grade: every student has credits necessary to graduate on time 

          End of High School: every student graduates ready for college and/or career 

 

BUILDING LEVEL GOALS/PRIORITIES 

These goals and priorities are connected to the building’s 

School Improvement Plan (SIP) and support the work of the 

district’s overall goals for students.  

INDIVIDUAL TEACHER STUDENT LEARNING 

GOALS 

These goals are determined from specific classroom data, 

which is connected to standards.  Instruction, monitoring of 

student progress and additional assessments contribute to 

student progress. This progress in turn contributes to the 

building & district goals.  

 

 

STUDENT LEARNING GOALS 

Connecting the work from district to building to educator 
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Steps for Setting Student Learning and Growth Goals 

STEP 1: Determine Needs  

To begin the process, Educators gather baseline data to better understand how to prepare students for 

the standards addressed by the class or course.  This data could include end-of-year data from the 

previous year, baseline data from district assessments, pretests, or student work samples. Educators 

conduct an analysis of the baseline data, and set goals for all students based on that data.  

 
Conduct a self-reflection.  To set truly meaningful goals that enhance practice and support professional 

growth, educators engage in self-reflection as part of the process in determining student needs.  This 

step is often left out of cycles of improvement because “there just isn’t enough time;” however, the 

omission of this step often leaves goals without any relevant connection to an Educator’s day-to-day 

practice. The self-reflection includes time for an educator to look at student level data, reviewing 

student work from the previous year, reviewing past units of study, as well as information concerning 

their practice as offered by their Evaluator. 

 

The self-reflection process: 

 Establishes a continuous improvement plan for every Educator 

 Promotes professional growth and continuous learning 

 Keeps student learning at the core of all instructional, leadership, and professional practice 
decisions 

 Builds consistency across the school and district 

To be targeted and effective, self-reflection includes: 

 Analysis of evidence of SLG under the educator's responsibility 

 Assessment of practice against performance standards 

 Proposed goals to pursue to improve practice and SLG 
 

STEP 2: Create Specific Learning and Growth Goals  

In this step the Educator sets specific learning goals based on their self-reflection and students’ baseline 

data.  The SMART goal process is used in the development of SLG goals (SMART = Specific; Measureable; 

Appropriate; Realistic; and Time-bound).  See SMART graphic on page 12. 

 
Determine the students and time period.  The Educator sets two annual SLG goals, between which all 

students in a classroom or course are included.  A course is considered a content and/or grade-specific 

class (or a school for administrators).  The instructional period will vary depending on staff assignment. 

For example, Algebra I SLG goal would span the length of an Algebra I course (e.g. year, semester, or 

trimester).  

 

For most secondary teachers (including middle school), goals must cover all the students instructed by 

the teacher in a particular course or class.  For example, a high school math teacher who teaches four 

Algebra I courses, a Geometry course, and a Calculus course might set one goal for students in their 
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Algebra I courses, and another for students in their Geometry course.  It is not necessary for a secondary 

teacher to set goals that cover all students they teach. This would also be true for other TSPC licensed 

personnel such as PE teachers, reading teachers, special education teachers, etc. 

 

For most elementary teachers goals must cover all the students in their class over the course of a year. 

For example, a third grade teacher might set a tiered goal for reading that describes the expected 

growth of all students. 

 

Administrators may limit their goals to one or more grade levels or subjects, if baseline data indicates 

the need for such a focus. 

 

Determine the specific standards and content addressed by the SLG goal.  Identify specific state or 

national standards to which the SLG goal is aligned. The content or skills should be selected based on 

identified areas from the data analysis.  

 

Set student learning growth goal (targets).  Write a brief yet specific growth goal (target) for students 

that aligns to the standards. These growth targets should include specific indicators of growth; such as 

percentages or questions answered correctly that demonstrate learning between two points in time.  

The targets should be rigorous yet attainable. They can be tiered for specific students in the course/class 

to allow all students to demonstrate growth. The Educator provides a rationale for why the goal is 

important and achievable for this group of students.  

 

Identify assessments. Identify the appropriate assessment that will be used to measure student learning 

and growth toward the goal(s).  See page 13 for guidance on assessments for SLG goals. 

 
STEP 3: Create and Implement Teaching and Learning Strategies 
 
Teachers identify specific instructional strategies that are appropriate for the learning content and 

students’ skill level, and continually examine and adjust those strategies based on data about student 

progress and student needs.  

 

STEP 4: Monitor Student Progress through Ongoing Formative Assessment 

 

Steps 3 and 4 are a continuous cycle throughout the life of the goal. Over the course of the school year, 

educators implement the instructional strategies that are appropriate for students to meet their targets 

as stated in the SLG goals. They collect student data and monitor student progress through ongoing 

formative assessments.  

 

The Educator and Evaluator meet mid-course to check on progress towards the goals. They may 

determine that an adjustment in instructional strategies is warranted, or that there are immediate 

support/resources available to help the Educator with a particular need (e.g., observing another 

educator or collaborating with a mentor). If the growth goal has already been met by the mid-course, 

the Educator and Evaluator may determine the need to revise the goal for increased rigor.  
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STEP 5: Determine Whether Students Achieved the Goal 

 

At the end of the course or school year, Educators meet with their Evaluators for a final review of the 

Educator’s progress on the SLG goals. They will examine the end-of-year data, reflect on student 

learning results, discuss what worked and what did not, and identify professional learning needs and 

available resources to support the Educator’s continued professional growth. 
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The following diagram illustrates the process for developing SMART goals. 

 Step-By-Step SMART Goal Process  

  

 

 

*In step 3, administrators would include leadership strategies that reflect their school or district 

responsibilities.   

  

Step 1:

Determine 
needs.

Step 2:

Create 
specific 

learning goal 
based on pre-
assessment.

Step 3:

Create and 
implement 

teaching and 
learning 

strategies.*

Step 4:

Monitor 
student 
progress 
through 
ongoing 

formative 
assessment.

Step 5:

Determine 
whether the 

students 
achieved the 

goal.

S
Specific- The 

goal addresses 
student needs 

within the 
content.

The goal is 
focused on  a 

specfic area of 
need.

M
Measurable- An 

appropriate 
instrument or 

measure is 
selected to 

assess the goal.

The goal is 
measurable and 

uses an 
appropriate 
instrument.

A
Appropriate- The 

goal is clearly 
related to the 

role and 
responsibilities 
of the teacher.

The goal is 
standards-based 

and directly 
related to the 

subject and 
students that 
the teacher 

teaches.

R

Realistic- The 
goal is 

attainable.

The goal is 
doable, but  

rigorous and 
stretches the 

outer bounds of 
what is 

attainable.

T
Time-bound-

The goal is 
contained to a 
single school 
year/course.

The goal is 
bound by a 

timeline that is 
definitive and 

allows  for 
determining goal 

attainment.
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ASSESSMENT AND SCORING FOR SLG GOALS 

SELECTING ASSESSMENTS FOR SLG GOALS 

Teachers, in collaboration with their supervisors/evaluators, will establish at least two student learning 
and growth (SLG) goals and identify measures that will be used to determine goal attainment (see Table 
1). They will also specify what evidence will be provided to document progress on each goal.  
 
Teachers should set goals based on the standards to which they instruct. For those teachers who 
provide instruction in academic content areas, at least one of the two goals set must reflect the 
standards of the content area they teach. The content of the other goal can reflect non-academic goals 
for students. For those teachers who do not provide instruction in academic content areas goals should 
reflect the standards to which they instruct.  
 
The state does not require the specific measures to be used by educators within their student learning 
and growth goals, but measures should be school-wide or district-wide to ensure reliability and validity. 
 

Table 1. Categories of Measures for SLG Goals 

Types of Measures  Guidance    

Statewide Assessments 

 SMARTER Balanced  

 OAKS Extended Assessments1  

 Science assessment 

 Social Sciences Assessment 

 ELPA 

 

 Same assessment and 
administration guidelines are used 
statewide 
 

 

 Commercially developed assessments that 
include pre- and post-measures 

 Locally developed assessments that include 
pre- and post-measures 

 Results from proficiency-based assessment 
systems 

 Locally-developed collections of evidence, 
i.e. portfolios of student work that include 
multiple types of performance 

 Same assessment and 
administration guidelines are used 
district-wide or school-wide  

 Assessments meet state criteria 
 

 

 

Other Non-Academic Measures 
 

 Attendance rates 

 9th grade on-track 

 Graduation rates 

 Behavioral data 
 

  

1Used by special education teachers who provide instruction in ELA or math for those students who take 

extended assessments 
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SCORING STUDENT LEARNING AND GROWTH GOALS 
 
This section addresses the step toward the end of the SLG goal setting process, when all student 

progress data is in, and before the final evaluation conference. Educators score their SLG goals, and 

review and finalize the score with their supervisor/evaluator. Evaluators are responsible for determining 

the final score. 

 

Once SLG goals are approved, Educators start collecting the information needed to measure student 

progress as defined in the SLG goal.  The collection and analysis of data continues throughout the course 

or school year to monitor student progress towards goals. The Educator is responsible for collecting and 

organizing documentation, including the approved SLG goals and evidence of progress defined within it, 

in a way that is easy for them to reference and for the evaluators to review. At the end of the course or 

school year, Educators meet with their Evaluator to review results. 

  

As a requirement of SB290 and the ESEA waiver, student learning and growth must be included as a 

factor of educators’ summative evaluations.  SLG goals are scored and the SLG performance level is 

determined. To ensure consistency in evaluations across the state, all districts must use the SLG Quality 

Review Checklist and Oregon SLG Scoring Rubric to score SLG goals.  
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SLG Goal Quality Review Checklist  

 

Before SLG goals are used in teacher and administrator evaluations, this checklist should be used in in 

order to approve them. For an SLG goal to be approved, all criteria must be met.   

 

Baseline Data Yes No 

Is baseline data used to make data-driven decisions for the SLG goal, including student 

information from past assessments and/or pre-assessment results? 

  

Student Growth Goal (Targets)   

Is the SLG goal written as a “growth” goal v. an “achievement” goal?  (i.e. growth goals 

measure student learning between two or more points in time and achievement goals 

measure student learning at only one point in time.) 

  

Does the SLG goal describe a “target” or expected growth for all students, tiered or 

differentiated as needed based on baseline data?    

  

Rigor of Goals   

Does the goal address specific knowledge and skills aligned to the course curriculum and 

based on content standards? 

  

Is the SLG goal measurable and challenging, yet attainable?   
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SLG Goal Scoring Rubric  

This SLG scoring rubric is used for scoring individual SLG goals based on evidence submitted by the 

teacher and administrator. This rubric applies to both teacher and administrator evaluations.  

 

Level 4 

(Highest) 

This category applies when approximately 90% of students met (or exceeded) their 

target(s) with approximately 25% of students exceeding their target(s). This category 

should only be selected when a substantial number of students surpassed the overall 

level of attainment established by the target(s).  Goals are very rigorous, yet attainable 

and differentiated (as appropriate) for all students. 

 

Level 3 

This category applies when approximately 90% of students met their target(s).  Results 

within a few points, a few percentage points, or a few students on either side of the 

target(s) should be considered “met.”  The bar for this category should be high, and it 

should only be selected when it is clear that all or almost all students met the overall level 

of attainment established by the target(s).  Goals are rigorous, yet attainable and 

differentiated (as appropriate) for all students. 

 

Level 2 

This category applies when 70-89% of students met their target(s), but those that missed 

the target missed by more than a few points, a few percentage points, or a few students. 

Goals are attainable, but might not be rigorous or differentiated (as appropriate) for all 

students. 

 

Level 1 

(Lowest) 

This category applies when less than 70% of students meet their target(s).  If a substantial 

proportion of students did not meet their target(s), the SLG was not met. Goals are 

attainable, but not rigorous.  

This category also applies when results are missing or incomplete.  

 

 

The checklist ensures the goals are complete for scoring.  The scoring process is facilitated by using the 

scoring rubric to determine whether each student exceeded, met, or did not meet the target; and the 

percentage of students in each category.  These two tools must be used to score SLG goals to determine 

the Educator’s impact on student learning and growth in the summative evaluation. 
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Certified Specialist Positions  

Exceptions To The Rule… 

Staff members in those positions that are licensed by an agency other than TSPC (e.g. school 

psychologists, social workers, occupational therapists, physical therapists) are not obligated to be 

evaluated under the requirements of SB290, and therefore need not set SLG goals.  However, it is 

recommended that they participate in the evaluation system and include measures of their impact on 

students related to their job responsibilities. 

Teachers who do not instruct students directly, such as Teachers on Special Assignment (TOSAs), 

instructional coaches, consultants or mentor teachers, are not required to set SLG goals. However, it is 

recommended that their evaluation include measures of their impact on school-wide and district-wide 

goals for student achievement.   

Student Growth Goals VS. Student Impact Goals 
 

Who will write Student Impact Goals?  School Psychologist, Coaches, Consultants, School 

Counselors (1 SLG/ 1 Impact); OT/PT (1 SLG/ 1 Impact) 

2 SLG Goal Setting Form 1 SLG/1 Impact Goal 

Setting Form 

2 Student Impact Goal 

Setting Form 

Classroom Teachers Elementary CDS/Counselors Instructional Specialists 

Speech Language 

Pathologists 

Occupational Therapists Coaches 

PE Physical Therapists Consultants 

Music SEGway TOSAs School Psychologists 

Librarian  Secondary Counselors 

Learning Specialists  Dean of Students 

Title 1 Teachers   

ELL Teachers   
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Student Growth Goal Components Student Impact Goal Components 

1. Content Standards/Skills - Based on the 

relevant content and skills, students should 

know or be able to do at the end of the 

course/class, a clear statement of a specific 

area of focus is selected. These should be 

specific state or national standards (a 

statement such as “Common Core State 

Standards in Math” is not specific enough).   

 

1. Content Standards/Skills - National 

Standards: coaching, behavioral, academic 

2.  Assessments - Describes how student 

learning and growth will be measured.  In 

Oregon, two categories of assessments are 

used for SLG goals (see page 13).  Assessments 

must be aligned to state or national standards 

and meet state criteria. 

 

2.  Assessments - Specific to each 

goal/standard; e.g., surveys (student, staff, 

parent), number of participants (professional 

development), usage of strategies, 

walkthroughs, implementation data, rubric. 

3. Context/Students - Description of the 

demographics and learning needs of all 

students in the class or course. This should 

include relevant information that could 

include, but is not limited to: the number of 

students and their gender, race/ethnicity, 

socioeconomic status, and any students with 

diverse learning needs (e.g., EL, IEP, 504 

plans). For those Educators who do not meet 

with students on a regular basis, including 

contact time (e.g., one 50 minute period per 

day, two 90 minute blocks per week, etc.), 

provides additional context for the goals 

developed by the Educator. The context will 

affect the development of your tiered targets 

and instructional strategies 

 

3. Context/Students – Same as SLG 
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4. Baseline Data - Provides information about 

students’ current performance at the start of 

course/class. It is generally the most recent 

data available, and can include the prior year’s 

assessment scores or grades, results from a 

beginning of the year benchmark assessment, 

a pre-test, or other evidence of students’ 

learning. Determine students’ strengths and 

areas of weaknesses that inform the goal. Data 

is attached to the goal template. 

 

4. Baseline Data – Must have two data points 

in time.  Same as SLG 

5. Student Learning and Growth Goal 

(Targets) - Describes rigorous yet realistic 

growth goals or targets for student 

achievement that are developmentally 

appropriate. The targets should be rigorous 

yet attainable. The target can be tiered for 

specific students in the class/course to allow 

all students to demonstrate growth.  

 

5. Student Impact Goal (Target) - Shall be 

specific to a trend in student learning, growth 

(social, emotional, behavioral, academic) or 

achievement, and may also include patterns in 

student learning, growth, or achievement. Two 

data points should be specified in the target; 

the goal does not have to be tiered. 

6.    Rationale - Provides a detailed description 

of the reasons for selecting this specific area 

for a goal.  Includes a discussion of baseline 

data as well as current practice within the 

school and/or classroom. The rationale must 

also include language for the importance of 

the selected content/standards. Includes a 

rationale for the expected growth and how the 

target is appropriate and rigorous for students. 

 

6.  Rationale - Same as SLG 

7.  Strategies - Describes the instructional 

strategies the Educator will use relevant to 

learning specific content and skills to 

accomplish the goal. These strategies can be 

adjusted throughout the year based on data 

about student progress.   

 

7.  Strategies - Same as SLG 
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8. Professional Learning and Support - 
Opportunity for the Educator to identify 
areas of additional learning and support 
needed to meet student learning and 
growth goals. Self-reflection and 
identification of professional learning needs 
can help focus efforts to provide 
meaningful professional learning 
opportunities to educators.   

 

8.  Professional Learning and Support - Same 

as SLG 
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PLAN OF ASSISTANCE FOR IMPROVEMENT 

The Plan of Assistance for Improvement is a formal process of supervision designed to focus on 

improvement needed because of performance below district standard(s) in one or more areas.   

The conference between the staff member and the supervisor will be scheduled to discuss the Plan of 

Assistance for Improvement, which is to include: 

 

1. A brief description of the process that led to the plan must be provided, citing specific meetings 

and conversations where concerns have been previously addressed with the teacher. 

 

2. A description of the Areas in Need of Improvement which need(s) to be changed (in a teacher’s 

conduct or performance), citing specific criterion of the job description and performance 

standards (provide specific application to the teacher). 

 
3. A description of the supervisor’s expectations of how the teacher is to remedy the deficiency 

(specify how it relates to the classroom). 

 

4. List strategies that the teacher will try to assist them in achieving their goals. 

 
5. Assistance for achieving the desired expectation to meet the desired level of performance 

including criteria for measurement, assessment techniques, and resources to be used. A plan for 

monitoring progress should be described in this section. 

 
Peer assistance will be used where reasonable and practicable.  The district supports the 

utilization of peer assistance whenever practicable and reasonable to aid teachers to better 

meet the needs of students.  Peer assistance is voluntary, and thereby no witness or document 

related to the peer assistance or the record of peer assistance shall be admissible in any 

proceeding that may occur as a result of the Program of Assistance for Improvement. 

 
6. Describe how the plan will be monitored, and how frequently will meetings toward progress 

take place (provide specific application to the teacher). 

 

7. A clear timeline, specifying the date by which the plan must be completed.  

 

During the Plan of Assistance for Improvement, follow-up observations will occur within a specified 

time.  Unless the plan has been revised and the observation schedule altered, the staff member will, 

when the specified time for completion is reached, be notified that one of four actions will be taken: 

 1.  Return to the regular evaluation program because of satisfactory improvement. 

 2.  Continuation and extension of current Plan of Assistance for Improvement. 

 3.  Continued recommendation for contract non-extension. 

 4.  Dismissal or non-renewal. 
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Centennial Standards of Professional Practice Scoring Rubric 
* Specialist see specified rubric in Appendix & or,Talent Ed 

Domain 1: Planning and Preparation Rating 

  

1a.  Educator displays knowledge of Content and Pedagogy  

 Plans reflect important concepts in the discipline. 

 Do plans accommodate prerequisite relationships among 

concepts? 

 Does the Educator give accurate answers to student 

questions? 

 Does the Educator give feedback that furthers learning? 

 Are there inter-disciplinary connections in plans and 

practice? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

1b.  Educator demonstrates knowledge of students 

 Does the Educator demonstrate knowledge of child and 

adolescent development? 

 Does the Educator plan for active intellectual engagement? 

 Does the planning take into consideration knowledge gaps, 

misconceptions or language proficiency? 

 Is the Educator aware of student’s interests and cultural 

heritage? 

 Does planning account for special needs students? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

 1c.  Setting Instructional Outcomes 

 Do outcomes accurately reflect the Common Core State 

Standards? 

 Do learning targets refer to what the students will learn, not 

what they will do – and are there viable methods of 

assessment? 

 Are outcomes reflective of different types of learning: 

knowledge, conceptual understanding, and thinking skills? 

 Are outcomes appropriate for all students in class? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1d.  Educator displays knowledge of Resources 

 Materials align with learning outcomes. 

 Materials are appropriately challenging for students. 

 Materials that can further the teachers’ professional 

knowledge are available.  

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1e.  Educator designs coherent instruction 

 Is the instruction designed to engage students and advance 

them through the content? 

 Does Not Meet 

 Area For Growth 
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☐DNM –Does Not Meet      ☐AFG – Area for Growth     ☐E - Effective       ☐HE – Highly Effective 

Domain 2:  The Classroom Environment Rating 

  

2a.  Creating an Environment of Respect and Rapport 

 Teacher sets the tone for the classroom through student 

interactions – indicating interest in and care for students. 

 Educator models and teaches students how to engage in 

respectful interaction with one another and acknowledges 

such interactions. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2b.  Establishing a Culture for Learning 

 Educator conveys the value of what the students are 

learning. 

 All students receive the message that they are capable of 

achieving high standards if they are prepare to work hard. 

 Students devote energy to the task at hand and take pride in 

their accomplishments.  This is reflected in their interactions 

with classmates and with the Educator. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2c.  Managing Classroom Procedures 

 Educator helps students to develop skills in working 

purposefully and cooperatively in groups or independently, 

with little supervision from the Educator. 

 Little time is lost as students move from one activity to 

another; students know the drill and execute it seamlessly. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Materials and resources are appropriate to the learning 

needs of students. 

 Lesson and unit design are clear and sequenced to advance 

student learning. 

 Educator intentionally organizes instructional groups to 
support student learning. 

 Effective 

 Highly Effective 

 

1f.  Designing Student Assessments 

 Do student assessments match learning expectations? 

 Are expectations clearly defined? 

 Are assessments planned as part of the instructional 

process? 

 Does the Educator use results of assessment to guide future 

planning? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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 Educators have all necessary materials at hand, and have 

taught students to implement routines for disruption and 

collection of materials with a minimum of disruption to the 

flow of instruction. 

 Overall, little instructional time is lost in activities such as 

taking attendance, recording the lunch count, or the return 

of permission slips. 

 Highly Effective 

 

2d.  Managing Student Behavior 

 Educator sets clear expectations of student conduct (posted 

in the classroom and frequently referred to) and they are 

being consistently implemented. 

 Educator monitors student behavior and helps students re-

engage with content of the lesson. 

 Educator responds to misbehavior early and in a way that 

respects the dignity of the student and also reinforces 

positive behavior. 

 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2e.  Organizing Physical Space 

 Educator creates a safe physical environment with access to 

learning resources (white boards, room traffic patterns). 

 Educator arranges the classroom in such a way that advances 

learning and students can be productive.  Students 

contribute to the use or adaptation of the classroom 

environment. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

☐DNM –Does Not Meet      ☐AFG – Area for Growth     ☐E - Effective       ☐HE – Highly Effective 

 

 

Domain 3:  Instruction Rating 

3a.  Communicating with Students 

 Goals for learning are communicated clearly to students.   

 Directions for learning activities are clear and understood – 

particularly if students are working without direct educator 

supervision. 

 Explanations of content and strategies to students are clear, 

with appropriate scaffolding, and when appropriate, 

anticipates possible student misconceptions. 

 Educators use precise, academic vocabulary and explain their 

use of it. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3b.  Using Questioning and Discussion Techniques 

 The Educator uses questions to cause students to think and 

reflect, and to deepen their understanding. 

 Does Not Meet 

 Area For Growth 
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 The Educator poses a question and invites all students’ views 

to be heard, challenging students to examine their premises, 

build a logical argument, and critique the argument of 

others. 

 The skilled Educator uses a range of techniques to encourage 

all students to contribute to the discussion and enlists the 

assistance of students to ensure this outcome. 

 Effective 

 Highly Effective 

 

3c.  Engaging Students in Learning 

 The Educator uses activities and assignments that promote 

learning and require student thinking that emphasizes 

“depth” over breadth, and encourages students to explain 

their thinking. 

 The Educator purposefully groups students for instruction 

(whole class, small groups, pairs, individuals) using various 

available options (e.g. similar backgrounds, advanced 

students spread around to different groups, etc.). 

 The Educator skillfully selects instructional materials, using 

both district sanctioned materials and other materials to 

supplement – to engage students in deep learning. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3d.  Using Assessment in Instruction 

 The Educator clearly communicates the criteria for 

assessment of learning.  The Educator may even engage 

students in articulating the criteria. 

 The Educator plans carefully how he/she will monitor 

evidence of student learning, and weaves this monitoring of 

student learning seamlessly into the lesson with a variety of 

techniques. 

 The Educator gives valuable feedback that is timely, 

constructive, and substantive, and provides students with 

the guidance they need to improve their performance. 

 The Educator guides students (through clear criteria and how 

to check their work against clear criteria) to assume 

responsibility for their own learning by teaching them to 

monitor their own learning and taking appropriate action. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3e.  Demonstrating Flexibility and Responsiveness 

 The Educator makes adjustments or corrections to a lesson 

when needed. 

 The Educator is alert to a “teachable moment” and 

capitalizes on those moments for student learning. 

 The Educator does not give up, but uses alternative 

approaches to help their students succeed in learning. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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Domain 4 Professional Responsibilities Rating 

4a.  Reflecting on Teaching 

 As the Educator gains experience, their reflections on 

practice become more accurate, and they can provide 

specific examples from their lesson to support their 

judgments.  They use reflection to make revisions in their 

planning and instruction. 

 As Educators become more experienced in instruction, they 

draw on an ever-increasing repertoire of strategies to inform 

their revisions and adjustments. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4b.  Maintaining Accurate Records 

 Educator keeps accurate records of student completion of 

assignments – reflecting the students’ success in completing 

the assignment. 

 Educator uses accurate records of student progress in 

learning to inform their instruction.  They collect information 

both formally and informally and update their records 

frequently. 

 Educator keeps accurate non-instructional records 

(attendance, field trip permission slips, payments for school 

pictures, etc.) 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4c.  Communicating with Families 

 The Educator frequently provides information to families 

about the instructional program. 

 The Educator frequently provides information to families 

about students’ individual progress. 

 The Educator frequently and successfully offers engagement 

opportunities to families, so that they can participate in the 

learning activities. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4d.  Participating in the Professional Community 

 The Educator maintains collegial relationships that 

encourage sharing, planning, and working together toward 

improved instructional skill and student success. 

 The Educator contributes to, and participates in, a learning 

community that supports and respects its members’ efforts 

to improve practice. 

 The Educator contributes to school initiatives and projects. 

 The Educator contributes to larger school and district 

projects designed to improve the professional community. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4e.  Growing and Developing Professionally 

 The Educator remains current through professional reading, 

courses, and interaction with other professionals. 

 The Educator actively pursues networks that provide collegial 

support and feedback. 

 Does Not Meet 

 Area For Growth 

 Effective 
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 The Educator is active in professional organizations. 

 The Educator pursues culturally responsive trainings to 

improve instructional practice. 

 Highly Effective 

 

4f.  Showing Professionalism 

 Educator acts with integrity and honesty. 

 Educator puts students first in all considerations of their 

practice. 

 Educator advocates for students’ best interest in the face of 

adversity. 

 Educator solves problems with students’ needs as a priority. 

 Educator adheres to policies and established procedures. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

 

 

Centennial Standards of Professional Practice Scoring Rubric 
with Culturally Responsive Rubric Revisions 

* Specialist see specified rubric in Appendix & or,Talent Ed 

Domain 1: Planning and Preparation Rating 

  

1a.  Demonstrating Knowledge of Students 

 Does the Educator demonstrate knowledge of child and 

adolescent development? 

 Does the Educator plan for active intellectual engagement? 

 Does the planning take into consideration knowledge gaps, 

misconceptions or language proficiency? 

 Does the educator take into consideration the educational 

impact of race and culture? 

 Is the Educator aware of student’s interests and cultural 

heritage? 

 Does planning account for special needs students? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

1b.  Educator displays knowledge of Standards, Content, and 

Pedagogy  

 Plans reflect the important content in the standards and 

subject matter. 

 Is curriculum adapted to reflect racial and cultural diversity? 

 Do plans accommodate prerequisite relationships among 

concepts? 

 Does the Educator give accurate answers to student 

questions? 

 Does the Educator give feedback that furthers learning? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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☐DNM –Does Not Meet      ☐AFG – Area for Growth     ☐E - Effective       ☐HE – Highly Effective 

Domain 2:  The Classroom Environment Rating 

 Are there inter-disciplinary connections in plans and 

practice? 

 1c.  Setting Instructional Outcomes 

 Do outcomes accurately reflect the Common Core State 

Standards? 

 Do learning targets refer to what the students will learn, not 

what they will do – and are there viable methods of 

assessment? 

 Are outcomes reflective of different types of learning: 

knowledge, conceptual understanding, and thinking skills? 

 Are outcomes appropriate for all students in class? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1d.  Educator displays knowledge of Resources 

 Materials align with learning outcomes. 

 Materials are appropriately challenging for students. 

 Materials appropriately reflect the ethnic and racial identity 

of the students. 

 Materials that can further the teachers’ professional 

knowledge are available.  

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1e.  Educator designs coherent instruction 

 Is the instruction designed to engage students and advance 

them through the content? 

 Materials and resources are appropriate to the learning 

needs of students. 

 Lesson and unit design are clear and sequenced to advance 

student learning. 

 Educator intentionally organizes instructional groups to 
support student learning. 

 Learning activities appropriately reflect ethnic and racial 
diversity. 

 Teacher draws from a variety of diverse human resources 
from those within the classroom community to those from 
the multiple perspectives of the community at large. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1f.  Designing Student Assessments 

 Do student assessments match learning expectations? 

 Are expectations clearly defined? 

 Are assessments planned as part of the instructional 

process? 

 Does the Educator use results of assessment to guide future 

planning? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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2a.  Establishing a Caring Environment 

 Teacher sets the tone for the classroom through student 

interactions – indicating interest in and care for students. 

 Teacher intentionally and respectfully engages all students. 

 Classroom interactions are appropriate to the age and 

cultures of the students. 

 Educator models and teaches students how to engage in 

respectful interaction with one another and acknowledges 

such interactions. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2b.  Establishing a Learning Culture 

 Educator conveys the value of what the students are 

learning. 

 All students receive the message that they are capable of 

achieving high standards if they are prepare to work hard. 

 Classroom outcomes, activities, assignments, and 

interactions reflect the ethnic and racial diversity of the 

community. 

 Teacher insists students devote energy to the task at hand 

and take pride in their accomplishments.  This is reflected in 

their interactions with classmates and with the Educator. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2c.  Managing Classroom Procedures 

 Educator helps students to develop skills in working 

purposefully and cooperatively in groups or independently, 

with little supervision from the Educator. 

 Little time is lost as students move from one activity to 

another; students know the drill and execute it seamlessly. 

 Educators have all necessary materials at hand, and have 

taught students to implement routines for disruption and 

collection of materials with a minimum of disruption to the 

flow of instruction. 

 Overall, little instructional time is lost in activities such as 

taking attendance, recording the lunch count, or the return 

of permission slips. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2d.  Managing Student Behavior 

 Educator sets clear expectations of student conduct (posted 

in the classroom and frequently referred to) and they are 

being consistently implemented. 

 Educator monitors student behavior and helps students re-

engage with content of the lesson. 

 Educator identifies and incorporates the various 

communications styles of students from various racial or 

ethnic groups. 

 Educator responds to misbehavior early and in a way that 

respects the dignity of the student and also reinforces 

positive behavior. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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2e.  Organizing Physical Space 

 Educator creates a safe physical environment with access to 

learning resources (white boards, room traffic patterns). 

 Educator arranges the classroom in such a way that 

advances learning and students can be productive.  

Students contribute to the use or adaptation of the 

classroom environment. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

☐DNM –Does Not Meet      ☐AFG – Area for Growth     ☐E - Effective       ☐HE – Highly Effective 

Domain 3:  Instruction Rating 

3a.  Communicating with Students 

 Goals for learning are communicated clearly to students.   

 Directions for learning activities are clear and understood – 

particularly if students are working without direct educator 

supervision. 

 Explanations of content and strategies to students are clear, 

with appropriate scaffolding, and when appropriate, 

anticipates possible student misconceptions. 

 Educators use precise, academic vocabulary and explain their 

use of it. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3b.  Using Questioning and Discussion Techniques 

 The Educator uses questions to cause students to think and 

reflect, and to deepen their understanding. 

 The Educator poses a question and invites all students’ views 

to be heard, challenging students to examine their premises, 

build a logical argument, and critique the argument of 

others. 

 The skilled Educator uses a range of techniques to encourage 

all students to contribute to the discussion and enlists the 

assistance of students to ensure this outcome. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3c.  Engaging Students in Learning 

 The Educator uses activities and assignments that promote 

learning and require student thinking that emphasizes 

“depth” over breadth, and encourages students to explain 

their thinking. 

 The Educator purposefully groups students for instruction 

(whole class, small groups, pairs, individuals) using various 

available options (e.g. similar backgrounds, advanced 

students spread around to different groups, etc.). 

 The Educator uses materials and resources that appropriately 

reflect the racial and cultural diversity of the students. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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 The Educator skillfully selects instructional materials, using 

both district sanctioned materials and other materials to 

supplement – to engage students in deep learning. 

3d.  Using Assessment in Instruction 

 The Educator clearly communicates the criteria for 

assessment of learning.  The Educator may even engage 

students in articulating the criteria. 

 The Educator plans carefully how he/she will monitor 

evidence of student learning, and weaves this monitoring of 

student learning seamlessly into the lesson with a variety of 

techniques. 

 The Educator gives valuable feedback that is timely, 

constructive, and substantive, and provides students with 

the guidance they need to improve their performance. 

 The Educator guides students (through clear criteria and how 

to check their work against clear criteria) to assume 

responsibility for their own learning by teaching them to 

monitor their own learning and taking appropriate action. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3e.  Demonstrating Flexibility and Responsiveness 

 The Educator makes adjustments or corrections to a lesson 

when needed. 

 The Educator is alert to a “teachable moment” and 

capitalizes on those moments for student learning. 

 The Educator does not give up, but uses alternative 

approaches to help their students succeed in learning. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

 

Domain 4 Professional Responsibilities Rating 

4a.  Reflecting on Teaching 

 As the Educator gains experience, their reflections on 

practice become more accurate, and they can provide 

specific examples from their lesson to support their 

judgments.  They use reflection to make revisions in their 

planning and instruction. 

 As Educators become more experienced in instruction, they 

draw on an ever-increasing repertoire of strategies to inform 

their revisions and adjustments. 

 Reflections include an accurate assessment of a lesson’s 

cultural responsiveness. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4b.  Maintaining Accurate Records 

 Educator keeps accurate records of student completion of 

assignments – reflecting the students’ success in completing 

the assignment. 

 Does Not Meet 

 Area For Growth 
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 Educator uses accurate records of student progress in 

learning to inform their instruction.  They collect information 

both formally and informally and update their records 

frequently. 

 Educator keeps accurate non-instructional records 

(attendance, field trip permission slips, payments for school 

pictures, etc.) 

 Effective 

 Highly Effective 

 

4c.  Communicating with Families 

 The Educator frequently provides information to families 

about the instructional program. 

 The Educator frequently provides information to families 

about students’ individual progress. 

 The Educator frequently and successfully offers engagement 

opportunities to families, so that they can participate in the 

learning activities. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4d.  Participating in the Professional Community 

 The Educator maintains collegial relationships that 

encourage sharing, planning, and working together toward 

improved instructional skill and student success. 

 The Educator contributes to, and participates in, a learning 

community that supports and respects its members’ efforts 

to improve practice. 

 The Educator analyzes student group performance to 

eliminate disparities. 

 The Educator contributes to school initiatives and projects. 

 The Educator contributes to larger school and district 

projects designed to improve the professional community. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4e.  Growing and Developing Professionally 

 The Educator remains current through professional reading, 

courses, and interaction with other professionals. 

 The Educator actively pursues networks that provide collegial 

support and feedback. 

 The Educator is active in professional organizations. 

 The Educator pursues culturally responsive trainings to 

improve instructional practice. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4f.  Showing Professionalism 

 Educator acts with integrity and honesty. 

 Educator puts students first in all considerations of their 

practice. 

 Educator advocates for students’ best interest in the face of 

adversity. 

 Educator solves problems with students’ needs as a priority. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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 Educator adheres to policies and established procedures. 

 Educator uses race and culture as a lens to ensure decisions 

do not have an adverse impact on certain groups of students. 

 

 

 

 

 

Performance 

Levels 
Definitions of Performance as Applied to Standards of Professional Practice 

Does Not 

Meet 

Does not meet standards; performs below the expectations for good performance under this 

standard; requires direct intervention and support to improve practice. 

Area For 

Growth 

Making sufficient progress toward meeting this standard; meets expectations for good 

performance most of the time and shows continuous improvement; expected improvement 

through focused professional learning and growth plan. 

Effective Consistently meets expectations for good performance under this standard; demonstrates 

effective practices and impact on student learning; continues to improve professional practice 

through ongoing professional learning. 

Highly 

Effective 

Consistently exceeds expectations for good performance under this standard; demonstrates highly 

effective practices and impact on student learning; continued expansion of expertise through 

professional learning and leadership opportunities. 
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The Oregon Matrix for Summative Evaluations 
Centennial School District 

 
In the Oregon Matrix, Professional Practice (PP) and Professional Responsibilities (PR) intersects with 

Student Learning and Growth (SLG), culminating in a summative performance level, which leads to a 

Professional Growth Plan for the educator. When there is a discrepancy between the PP/PR level and 

SLG level, further inquiry is triggered to explore and understand the reasons for the discrepancy. *The 

Oregon Matrix will not be used to measure Impact Goals. 
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HIGHLY EFFECTIVE 

 

 

COLLEGIAL  

PATH 

3 

 

 

FACILITATIVE or 

COLLEGIAL  

PATH 

3 or 4 

 

FACILITATIVE  

PATH 

4 

 

FACILITATIVE  

PATH 

4 

EFFECTIVE 

 

 

COLLEGIAL or 

CONSULTING PATH 

2 or 3 

 

 

 

COLLEGIAL  

PATH 

3 

 

 

COLLEGIAL  

PATH 

3 

 

 

COLLEGIAL  

PATH 

3 

AREA FOR GROWTH 

 

 

CONSULTING PATH 

2 

 

 

 

CONSULTING 

PATH 

2 

 

 

CONSULTING PATH 

2 

 

 

COLLEGIAL or CONSULTING 

PATH 

2 or 3 

DOES NOT MEET 

 

 

DIRECTED PATH 

1 

 

 

DIRECTED PATH 

1 

 

 

CONSULTING or 

DIRECTED PATH 

1 or 2 

 

 

CONSULTING PATH 

2 

 

  

DOES NOT MEET 

 

AREA FOR GROWTH EFFECTIVE 

 

HIGHLY EFFECTIVE 

 

X-AXIS: Rating on Student Learning and Growth  

Domain V - (Represents 20% of the Summative Evaluation Score) 
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Statewide Components of the Oregon Matrix 
 

How does an Evaluator determine level 1-4 on the Y-axis and X-axis of the matrix and a final summative 
performance level at the end of an educator’s evaluation cycle?  
 
Y-Axis: Professional Practice and Professional Responsibilities (PP/PR)  
 
The Y-Axis comprises 80% of an Educator’s evaluation score.   First, the Evaluator will need to determine 
the combined performance level for PP/PR based on data from the district’s rubric. The Evaluator will 
already have gauged the Educator’s performance on each standard/performance indicator on the rubric 
with four performance levels. For example, in a Danielson rubric, Educators will have received a 
performance level for all 22 components.  The Evaluator will then:  
1. Add up all component scores to get the total points possible;  

2. Divide by the number of components (based on the # of components in the rubric);  

3. Get a rating between 1 and 4 for PP/PR;  

4. Use the following thresholds to determine PP/PR level:  
3.6 - 4.0 = 4 PP/PR 
2.81-3.59 =3 PP/PR 

1.99 – 2.8 = 2 PP/PR* 
< 1.99 = 1 PP/PR 

5. Find the PP/PR performance level (1-4) on the Y-axis of the 
matrix.  

 
X-Axis: Student Learning and Growth (SLG) 

The X-Axis comprises 20% of an Educator’s overall evaluation score.  After the Educator’s PP/PR 
performance level is determined, their Professional Growth Plan and summative performance level is 
then found by looking at the Educator’s rating on SLG goals. All Educators will set two SLG goals 
annually.  Educators on a two-year evaluation cycle will select two of the four goals collaboratively with 
their Evaluator to be included in their summative evaluation. Math and ELA teachers (grades 3-8 /11) 
and administrators must use Category 1 for one goal. The level of performance on SLG will be 
determined by scoring the SLG goals using the Oregon SLG Goal scoring rubric.  
 
The Evaluator will use the following thresholds to determine X-Axis performance level:  

1. Score the SLG goals using the SLG Scoring Rubric;  

2. Get a rating between 1 and 4 for SLG;  

3. Use the thresholds below to determine SLG level;  

4. Find the SLG performance level (1-4) on the X-Axis of the matrix.  
Examples: 

Level 4 
You must score:  

  4 on both goals 

 

Level 3 
You could score:  

  3 on both goals, or  
  3 on one goal & 4 on  

one goal, or  
  4 on one  goal & 2 on 

one goal 

Level 2 
You could score:  

  2 on both goals , or  
  2 on one goal & 3 on 

one goal, or  
  3 on one goal & 1 on 

one goal, or  

  4 on one goal & 1 on 

one goal  

Level 1 

You could score:  
  1 on both goals, or  
  1 on one goal & 2 on 

one goal 

 

* PP/PR scoring rule: If the Educator 

scores two 1’s in any PP/PR component 

and his/her average score falls between 

1.99 – 2.499 the Educator’s 

performance level cannot be rated 

above a 1. 
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I. Final Summative Performance Level and Professional Growth Plath  

   

Taking the performance levels for professional practice and professional responsibilities (PP/PR), and 

student learning and growth (SLG), find where the X-Axis intersect with the Y-Axis on the matrix. The 

PP/PR will then be compared to the SLG to determine the Educator’s Professional Growth Path and 

overall summative performance level. The four types of Professional Growth Path are defined as follows: 

 
Facilitative - The Educator leads the conversation, and, with the Evaluator, chooses the focus of the 
Professional Growth Path and professional goal(s) as the Educator and Evaluator collaborate on the 
path/professional growth goal(s). If the Educator had a SLG performance level 2, the 
path/professional goal(s) must also include a focus on increasing the Educator’s overall aptitude in 
this measure. 
  
Collegial - The Educator and Evaluator collaboratively develop the Educator's Professional Growth 
Path/professional goal(s). If the Educator had a SLG performance level 1 or 2, the path/professional 
goal(s) must also include a focus on increasing the Educator’s overall aptitude in this measure. 
  
Consultative - The Evaluator consults with the Educator and uses the information gathered to 
inform the Educator's Professional Growth Path /professional goal(s).  If the Educator had a SLG 
performance level 1 or 2, the path/professional goal(s) must also include a focus on increasing the 
Educator’s overall aptitude in this measure. 
  
Directed - The Evaluator directs the Educator's Professional Growth Path /professional goal(s). This 
path should involve a focus on the most important area(s) to improve Educator performance.  If the 
Educator had a SLG performance level 1 or 2, the path/professional goal(s) must also include a focus 
on increasing the Educator’s overall aptitude in this measure. 
 

The local collaborative evaluation design team will ensure that the Professional Growth Path resulting 

from the Matrix is included in the design of the professional growth and evaluation system. The Matrix 

summative rating is to be provided to ODE for federal reporting purposes, as per SB 290. 
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Aligned Professional Development Plan 

Levels of Need For Professional Development 

District Level: based on data from all schools’ assessment and evaluation outcomes, new curriculum 

or initiatives, state or federal initiatives. 

School Level: based on aggregated classroom data, student and family contexts, school-wide data, 

issues or whole school initiatives. 

Grade, Subject, Team or Professional Learning Community Level: based on data indicating needs of a 

specific subgroup of students or in a specific content area. 

Individual Level: based on classroom data, student context, evaluation data, teaching standards, or 

induction for new teachers or for new assignments. 

 

 

Standards for Professional Development 

Professional development that increases Educator effectiveness and raises student achievement 

includes: 

Learning Communities: The Centennial School District (CSD) is committed to maintaining Professional 

Learning Communities (PLC).  Our Professional Learning Communities apply cycles of continuous 

improvement including: creation of common assessments, analysis of data to determine student and 

educator learning needs, review and implementation of evidence based strategies. 

Leadership: CSD has established leadership roles and responsibilities for teachers with an overall 

rating of proficient or exemplary. These roles include but are not limited to: PLC leaders, mentors, 

learning walk leaders, book study leaders, professional development facilitators and data-driven 

decision making teams who support district initiatives. These teacher leaders will work in 

collaboration with all levels of the CSD administrative team to develop capacity, advocate, and create 

support systems for professional development. 

Resources: Professional development increases Educator effectiveness through human, fiscal, 

material, technology, and time resources to achieve student growth goals. 

Resource allocation is decided through student and Educator learning needs to achieve intended 

outcomes of written goals.  CSD is committed to prioritizing the resources to increase Educator 

effectiveness. 

Resources in CSD include: after-school meetings, Professional Learning Communities, in-district 

credits, tuition reimbursement, mentoring, job imbedded prep times and technology resources, such 

as online student grading and online teacher evaluation. 

CSD uses recommendations from leadership stakeholders to examine, adjust, or change coordinated 

resources that affect professional development. 
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Data: Evaluation data and results from common assessments collected throughout the year will be 

used to assess student growth goal progress. Multiple measures will be used to evaluate a teacher’s 

professional practice, professional responsibility, and impact on student growth. Professional needs 

should have links to current student data as well as the results of the previous year’s evaluation 

deficits. Teachers will reflect upon this data when completing their self-assessment at the beginning 

and end of the school year. 

Data about students, educators, and systems will be used in CSD to drive plans for professional 

development. The areas of greatest deficit will be identified by a professional development leadership 

team, and used to create a district-wide professional development plan for the following year. 

Data will be collected on the effectiveness of professional development opportunities through 

internal and external evaluations and links to increased educator effectiveness and raised student 

achievement. 

Learning Designs: Integrating theories, research, and human learning models into planning and 

design will increase effectiveness of professional development. 

CSD uses many different types of frameworks to design and facilitate the learning needs of students. 

These include active engagement, Sheltered Instruction Observation Protocol (SIOP), modeling, 

formative & summative assessments, common assessments, data analysis, book studies, targeted 

learning walks, use of technology, student learning objectives, and outcome and project based 

learning. 

CSD educators take active roles to choose and construct appropriate learning designs that will 

maximize learning and achieve the intended student outcomes. Educators will have ongoing practice, 

reflections, assessment, and feedback from peers and administration. 

Implementation: Educator effectiveness improves student learning, if changes in professional 

development are implemented and support is sustained over a long period of time. CSD is committed 

to supporting embedded professional development. Administration has access to a variety of 

formative observation tools that are linked directly to aligned professional development. Teachers 

may request to be observed using a specific tool, or administrators may initiate use of a tool based on 

a teacher’s evaluation. CSD continues to support professional development that is relevant to district 

initiatives. This adheres to a commitment of long-term change, deeper understanding, and 

expectations for implementation with fidelity. Professional Learning Communities provide time and 

sharing of resources for planning lessons with new strategies; sharing experiences about 

implementation; analyzing student work; reflecting on outcomes; and assessing progress towards 

student growth goals and professional development needs. 

 

Outcomes: Professional growth plans are based first and foremost on needs and outcomes linked 

directly to student growth goals. Professional development will include differentiated instructional 

practices to support teachers in defining equitable outcomes in order for all students to achieve. 

Standards in the CSD evaluation handbook require teachers to have a clear understanding of CCSS 
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(Common Core State Standards) for student learning.  Professional growth plans and support systems 

will be focused on a clear understanding and application of such learning standards. 

 

Adapted from Learning Forward Standards for Professional Learning 

 

Evaluator Training, Inter-Rater Reliability 
 

Charlotte Danielson has described inter-rater reliability (IRR) as, “trained evaluators who can make 
accurate and consistent judgments based upon evidence.”  Annual calibration is the key component for 
establishing inter-rater reliability throughout school districts. 
 
The Centennial School District is dedicated to consistent and accurate observation feedback regardless 
of the evaluator.  Over the past five years, training sessions have been provided to all district and 
building administrators on how to gather, analyze, and report evidence, provide feedback, and ongoing 
calibration sessions aligned to the Danielson rubric. 
 
2013-2014 IRR; TEACHSCAPE TRAINING 
All Centennial School District administrators participated in Teachscape’s educator evaluation solution 
for improvement-focused evaluations. 
 
Teachscape's educator evaluation solution helps districts identify areas for improvement and target 
resources where they will best support Educators. 

Teachscape's suite of tools allows districts to: 

• Train observers and teachers for reliable, improvement-focused observations 
• Use custom rubrics, workflows, and forms 
• Incorporate multiple measures of practice for multiple job roles 
• Provide precise and timely feedback to Educators 
• Connect evaluation outcomes to targeted professional learning 

 
2014-2019 IRR: 
Centennial School District administrators have participated in Effective Supervision Sessions, which are 
normally held six times throughout the school year.  These sessions are site visits throughout the district 
where principals and district level administrators gather evidence and evaluate mini observations, and 
refine their practice through small group discussion and calibration activities.  IRR exercises in the 2019-
2020 school year will emphasize observations and calibration on the culturally responsive rubric 
revisions.  
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APPENDIX 

 
A. Artifacts 

 
B. Evaluation Forms 

 SLG Goal Setting Form 

 SLG Mid-Year Form 

 Summative Rubric *(Teacher Self-Evaluation Rubric) 

 SLG Rating Scale 
 

C. Observation Tools 

D. Plan of Assistance for Improvement 

E. Specialist/Counselor Forms 
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Artifacts (a) 
Artifacts are used to provide evidence to the observer that is relevant to the professional 
practice evaluation component.  Artifacts should highlight the behind-the-scenes work that has 
a significant impact on student learning.  Artifacts should be aligned with the school goals, 
teacher goals and the Danielson Framework.  Each Educator (or teacher) will provide artifacts 
to their supervisor indicating growth and competency. 
 

Artifact Examples for Teachers: 
Professional Practice Related to Standards 

• Teacher-developed unit assessments 
• Lesson Plans 
• Notes/feedback forms from short, frequent observations (inside/outside classrooms) 
• Notes and feedback from announced observations 
• Email communications between the Educator and Evaluator tied to practice 

 
Multiple Measures of Student Learning & Growth 

• Student work (quizzes, homework, presentations, etc.) 
• Portfolios 
• Performance assessments  
• Interim assessments 
• State or district assessments 

 
Professional Responsibilities Related to Standards 

• Student and staff feedback 
• Grade-level meeting notes 
• Parent/teacher communication log 
• PLC meeting notes 
• Documentation of Professional Learning 

 

 

* Artifact examples for Specialist can include any of the above 

 
 
 

  
 
 
 



 
 

 60 

 TEACHER SLG GOAL SETTING FORM; EVALUATION FORMS (B)  
 

Teacher: ________________________________________ Contract Status: _________________________________ 
 
School: _________________________________________ School Year: ____________________________________ 
 
Administrator/evaluator: ____________________________________ Date: ________________________________ 
 

Grade Level:  Elementary   Middle School   High School 
Goal Type:  Individual Goal  Team Goal 

 
 

SLG GOAL 1 

G
o
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C
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n
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n
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Content 

Standards/Skills  

 

 

Assessments 

 

 
 Category 1 __________________________________________________________________________ 
 
 Category 2 __________________________________________________________________________ 

 

Context/Students 

 

 

Baseline Data 

 

 

Student Growth Goal 

(Targets) 

 

 

Rationale 

 
 

Strategies  

 

 

Professional Learning 

and Support 
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SLG GOAL 2 
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Content 

Standards/Skills  

 

 

Assessments 

 

 
 Category 1 __________________________________________________________________________ 
 
 Category 2 __________________________________________________________________________ 

 

Context/Students 

 

 

Baseline Data 

 

 

Student Growth Goal 

(Targets) 

 

 

Rationale 

 
 

Strategies  

 

 

Professional Learning 

and Support 
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Student Growth & Professional Goal Setting Teacher Form - Mid-Year 

Conference (b) 

Student Growth & Professional Goal Setting Teacher Form - Mid-Year Conference 

Teacher Name:                                                                                                                                        
Evaluator Name:                                                                                                                                          
School Name:  

Mid-Year Review 

Collaborative Mid-Year Goal Review 

• What progress has been made? 

• Include a reflection on goals 

• Attach supporting data (at the bottom of this form). * 

 

 

 

 

 

Strategy Modification 

• What adjustments need to be made to my strategies? * 

 

 

 

 

 

Attachment #1 

Attachment #2 

Attachment #3 

 

 

 

https://centennial.tedk12.com/perform/RetrieveFile.aspx?FileUploadType=Task_Attachment&Config=FileSave_TaskAttachment&PrimaryKeyID=3093
https://centennial.tedk12.com/perform/RetrieveFile.aspx?FileUploadType=Task_Attachment&Config=FileSave_TaskAttachment&PrimaryKeyID=3093
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Licensed Staff - Summative Evaluation (b) 

* This form is also used as the Teacher Self-Evaluation Rubric 

 Standard 1: Learner Development 

 

The teacher understands how learners grow and develop, recognizing that patterns of learning and  
development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
 areas, and designs and implements developmentally appropriate and challenging learning experiences. 
 
Click here for Guiding Questions and Evidence related to this Standard. 

Domain 1: Planning and Preparation Rating 

  

1a.  Demonstrating Knowledge of Students 

 Does the Educator demonstrate knowledge of child and 

adolescent development? 

 Does the Educator plan for active intellectual engagement? 

 Does the planning take into consideration knowledge gaps, 

misconceptions or language proficiency? 

 Does the educator take into consideration the educational 

impact of race and culture? 

 Is the Educator aware of student’s interests and cultural 

heritage? 

 Does planning account for special needs students? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

1b.  Educator displays knowledge of Standards, Content, and 

Pedagogy  

 Plans reflect the important content in the standards and 

subject matter. 

 Is curriculum adapted to reflect racial and cultural diversity? 

 Do plans accommodate prerequisite relationships among 

concepts? 

 Does the Educator give accurate answers to student 

questions? 

 Does the Educator give feedback that furthers learning? 

 Are there inter-disciplinary connections in plans and 

practice? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

 1c.  Setting Instructional Outcomes 

 Do outcomes accurately reflect the Common Core State 

Standards? 

 Do learning targets refer to what the students will learn, not 

what they will do – and are there viable methods of 

assessment? 

 Are outcomes reflective of different types of learning: 

knowledge, conceptual understanding, and thinking skills? 

 Are outcomes appropriate for all students in class? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

https://centennial.tedk12.com/perform/RetrieveFile.aspx?FileUploadType=Task_Attachment3&Config=FileSave_TaskAttachment&PrimaryKeyID=3093
https://centennial.tedk12.com/perform/RetrieveFile.aspx?FileUploadType=Task_Attachment3&Config=FileSave_TaskAttachment&PrimaryKeyID=3093
http://www.salkeiz.k12.or.us/sites/default/files/salkeiz/LEGENDS_1314-Standard_01.pdf
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DNM –Does Not Meet      ☐AFG – Area for Growth     ☐E - Effective       ☐HE – Highly Effective 

Domain 2:  The Classroom Environment Rating 

  

2a.  Creating an Environment of Respect and Rapport 

 Teacher sets the tone for the classroom through student interactions 

– indicating interest in and care for students. 

 The Educator models and teaches students how to engage in 

respectful interaction with one another, and acknowledges such 

interactions. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

1d.  Educator displays knowledge of Resources 

 Materials align with learning outcomes. 

 Materials are appropriately challenging for students. 

 Materials appropriately reflect the ethnic and racial identity 

of the students. 

 Materials that can further the teachers’ professional 

knowledge are available.  

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1e.  Educator designs coherent instruction 

 Is the instruction designed to engage students and advance 

them through the content? 

 Materials and resources are appropriate to the learning 

needs of students. 

 Lesson and unit design are clear and sequenced to advance 

student learning. 

 Educator intentionally organizes instructional groups to 
support student learning. 

 Learning activities appropriately reflect ethnic and racial 
diversity. 

 Teacher draws from a variety of diverse human resources 
from those within the classroom community to those from 
the multiple perspectives of the community at large. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

1f.  Designing Student Assessments 

 Do student assessments match learning expectations? 

 Are expectations clearly defined? 

 Are assessments planned as part of the instructional 

process? 

 Does the Educator use results of assessment to guide future 

planning? 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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2b.  Establishing a Culture for Learning 

 The Educator conveys the value of what the students are learning. 

 All students receive the message that they are capable of achieving 

high standards if they are prepare to work hard. 

 Students devote energy to the task at hand and take pride in their 

accomplishments.  This is reflected in their interactions with 

classmates and with the Educator. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2c.  Managing Classroom Procedures 

 The Educator helps students to develop skills in working purposefully 

and cooperatively in groups or independently, with little supervision 

from the Educator. 

 Little time is lost as students move from one activity to another; 

students know the drill and execute it seamlessly. 

 Educators have all necessary materials at hand, and have taught 

students to implement routines for disruption and collection of 

materials with a minimum of disruption to the flow of instruction. 

 Overall, little instructional time is lost in activities such as taking 

attendance, recording the lunch count, or the return of permission 

slips. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2d.  Managing Student Behavior 

 The Educator sets clear expectations of student conduct (posted in 

the classroom and frequently referred to), and they are consistently 

implemented. 

 Educator monitors student behavior and helps students re-engage 

with content of the lesson. 

 Educator responds to misbehavior early and in a way that respects the 

dignity of the student and also reinforces positive behavior. 

 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

2e.  Organizing Physical Space 

 The Educator creates a safe physical environment with access to 

learning resources (white boards, room traffic patterns). 

 Educator arranges the classroom in such a way that advances learning 

and students can be productive.  Students contribute to the use or 

adaption of the classroom environment. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

☐DNM –Does Not Meet      ☐AFG – Area for Growth     ☐E - Effective       ☐HE – Highly Effective 
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Domain 3:  Instruction Rating 

3a.  Communicating with Students 

 Goals for learning are communicated clearly to students.   

 Directions for learning activities are clear and understood – 

particularly if students are working without direct Educator 

supervision. 

 Explanations of content and strategies to students are clear, 

with appropriate scaffolding, and when appropriate, 

anticipates possible student misconceptions. 

 Educators use precise, academic vocabulary and explain their 

use of it. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3b.  Using Questioning and Discussion Techniques 

 The Educator uses questions to cause students to think and 

reflect, and to deepen their understanding. 

 The Educator poses a question and invites all students’ views 

to be heard, challenging students to examine their premises, 

build a logical argument and critique the argument of others. 

 The skilled Educator uses a range of techniques to encourage 

all students to contribute to the discussion, and enlists the 

assistance of students to ensure this outcome. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3c.  Engaging Students in Learning 

 The Educator uses activities and assignments that promote 

learning and requires student thinking that emphasizes 

“depth” over breadth, and encourages students to explain 

their thinking. 

 The Educator purposefully groups students for instruction 

(whole class, small groups, pairs, individuals) using various 

options available (similar backgrounds, advanced students 

spread around to different groups, etc.). 

 The Educator skillfully selects instructional materials, using 

both district sanctioned materials and other materials to 

supplement – to engage students in deep learning. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

3d.  Using Assessment in Instruction 

 The Educator clearly communicates the criteria for 

assessment of learning.  The Educator may even engage 

students in articulating the criteria. 

 The Educator plans carefully how he/she will monitor 

evidence of student learning, and weaves this monitoring of 

student learning seamlessly into the lesson with a variety of 

techniques. 

 The Educator gives valuable feedback that is timely, 

constructive, and substantive, and provides students with 

the guidance they need to improve their performance. 

 The Educator guides students (through clear criteria and how 

to check their work against clear criteria) to assume 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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responsibility for their own learning by teaching them to 

monitor their own learning and taking appropriate action. 

3e.  Demonstrating Flexibility and Responsiveness 

 The Educator makes adjustments or corrections to a lesson 

when needed. 

 The Educator is alert to a “teachable moment” and 

capitalizes on those moments for student learning. 

 The Educator does not give up, but uses alternative 

approaches to help their students succeed in learning. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

Domain 4 Professional Responsibilities Rating 

4a.  Reflecting on Teaching 

 As the Educator gains experience, their reflections on 

practice become more accurate, and they can provide 

specific examples from their lesson to support their 

judgments.  They use reflection to make revisions in their 

planning and instruction. 

 As Educators become more experienced in instruction, they 

draw on an ever-increasing repertoire of strategies to inform 

their revisions and adjustments. 

 Reflections include an accurate assessment of a lesson’s 

cultural responsiveness. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4b.  Maintaining Accurate Records 

 Educator keeps accurate records of student completion of 

assignments – reflecting the students’ success in completing 

the assignment. 

 Educator uses accurate records of student progress in 

learning to inform their instruction.  They collect information 

both formally and informally and update their records 

frequently. 

 Educator keeps accurate non-instructional records 

(attendance, field trip permission slips, payments for school 

pictures, etc.) 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4c.  Communicating with Families 

 The Educator frequently provides information to families 

about the instructional program. 

 The Educator frequently provides information to families 

about students’ individual progress. 

 The Educator frequently and successfully offers engagement 

opportunities to families, so that they can participate in the 

learning activities. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 

 

4d.  Participating in the Professional Community  Does Not Meet 
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Supervisor's Recommendation: * 
 Continuation of Employment 
 Other 
Please Note: If recommendation is "Other", please provide additional explanation in the 
summative comments box below. 
 
Will this staff member be placed on Supervisor-Directed Professional Growth 
Goals? * 
 Yes 
 No 
 
Will this staff member be placed on a Program of Assistance for Improvement 
(POAI)? * 
 Yes 
 No 

 The Educator maintains collegial relationships that 

encourage sharing, planning, and working together toward 

improved instructional skill and student success. 

 The Educator contributes to, and participates in, a learning 

community that supports and respects its members’ efforts 

to improve practice. 

 The Educator analyzes student group performance to 

eliminate disparities. 

 The Educator contributes to school initiatives and projects. 

 The Educator contributes to larger school and district 

projects designed to improve the professional community. 

 Area For Growth 

 Effective 

 Highly Effective 

 

4e.  Growing and Developing Professionally 

 The Educator remains current through professional reading, 

courses, and interaction with other professionals. 

 The Educator actively pursues networks that provide collegial 

support and feedback. 

 The Educator is active in professional organizations. 

 The Educator pursues culturally responsive trainings to 

improve instructional practice. 

 Does Not Meet 

 Area For Growth 

 Effective 

Highly Effective 

4f.  Showing Professionalism 

 Educator acts with integrity and honesty. 

 Educator puts students first in all considerations of their 

practice. 

 Educator advocates for students’ best interest in the face of 

adversity. 

 Educator solves problems with students’ needs as a priority. 

 Educator adheres to policies and established procedures. 

 Educator uses race and culture as a lens to ensure decisions 

do not have an adverse impact on certain groups of students. 

 Does Not Meet 

 Area For Growth 

 Effective 

 Highly Effective 
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Summative Comments:   
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SLG Goal Scoring Rubric 
As a requirement of SB290, student learning and growth must be included as a factor of educators’ 

summative evaluations.  SLG goals are scored and the SLG performance level is determined. To ensure 

consistency in evaluations across the state, all districts must use the SLG Goal Scoring Rubric. 

The SLG scoring rubric is used for scoring individual SLG goals based on evidence submitted by the 

teacher and administrator. This rubric applies to both teacher and administrator evaluations. The 

scoring process is facilitated by using the scoring rubric to determine whether each student exceeded, 

met, or did not meet the target; and the percentage of students in each category.  

Level 4 

(Highest) 

This category applies when approximately 90% of students met their target(s) and 

approximately 25% of students exceeded their target(s). This category should only be 

selected when a substantial number of students surpassed the overall level of attainment 

established by the target(s). Goals are very rigorous yet attainable, and differentiated (as 

appropriate) for all students. 

 

Level 3 

This category applies when approximately 90% of students met their target(s). Results 

within a few points, a few percentage points, or a few students on either side of the 

target(s) should be considered “met”. The bar for this category should be high and it 

should only be selected when it is clear that all or almost all students met the overall level 

of attainment established by the target(s).  Goals are rigorous yet attainable and 

differentiated (as appropriate) for all students. 

 

Level 2 

This category applies when 70-89% of students met their target(s), but those that missed 

the target missed by more than a few points, a few percentage points, or a few students. 

Goals are attainable, but might not be rigorous or differentiated (as appropriate) for all 

students. 

 

Level 1 

(Lowest) 

This category applies when less than 70% of students met their target(s).  If a substantial 

proportion of students did not meet their target(s), the SLG was not met. Goals are 

attainable, but not rigorous.  

This category also applies when results are missing or incomplete.  
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OBSERVATION TOOLS (c) 
Mini-Observations and Feedback Collection Tool 1 

Date: 

Intended Observation Focus:  

 

Observation Evidence 

What did the educator and students say and do? * 

 

 

Danielson Components * 

 

 

Feedback to the Educator 

Commendations: 

 

Recommendations:  
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CENTENNIAL SCHOOL DISTRICT 
PLAN OF ASSISTANCE FOR IMPROVEMENT (d) 

Date:  

I. Background Information 
 

Employee Name:   

 

Assignment:  

 

Evaluator: (Provide relevant background information here) 

 

 

II. Comments - Areas in Need of Improvement 
 

 

 
III. Expectations  
 

 

IV. Strategies 
 

 

V. Assistance 
1. 

2. 

3. 

4. 

VI. Monitoring 
1. 

2. 
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3. 

4. 

V. Timeline 

 

Signature of Receipt: 

 

My signature below indicates that I have received a copy of this Plan of Assistance, that I have had the 

opportunity to review this plan and that I understand that a copy of this plan will be placed in my 

personnel file. 

_______________________________________   __________________ 

Employee’s Signature      Date 

 

_______________________________________   __________________ 

Principal/Designee’s Signature     Date 

 

_______________________________________   __________________ 

Assistant Superintendent, Human Resources Signature  Date 
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SPECIALIST/COUNSELOR FORMS (e) 
Centennial School District 
Summative Evaluation Form  (by June 20th) : CHILD DEVELOPMENT 
SPECIALIST/COUNSELOR   
* Summative forms accessible in Talent Ed Perform: Instructional Specialist, Counselor, Library/Media Specialist, Therapeutic Specialist, 
Learning Specialist, School Psychologist, and Dean of Students  

 
Specialist Name:_____________________________________  Probationary:              Year _____ Contract 
 

Supervisor:_______________________________   School:____________________   Assignment___________________ 
 

Performance 

Levels 
Definitions of Performance as Applied to Standards of Professional Practice 

Did Not 

Meet 

Does not meet standards; performs below the expectations for good performance under this 
standard; requires direct intervention and support to improve practice 

Area 

For  

Growth 

Making sufficient progress toward meeting this standard; meets expectations for good 
performance most of the time and shows continuous improvement; expected improvement 
through focused professional learning and growth plan 

Effective 
Consistently meets expectations for good performance under this standard; demonstrates 

effective practices and impact on student learning; continues to improve professional practice 

through ongoing professional learning 

Highly 

Effective 

Consistently exceeds expectations for good performance under this standard; demonstrates 
highly effective practices and impact on student learning; continued expansion of expertise 
through professional learning and leadership opportunities 

Summative 

Rating 

The Summative Rating is determined by compiling the ratings from each of the five (5) domains 

with each rating receiving the following point values: Did Not Meet (1); Area for Growth (2); 

Effective (3); and Highly Effective (4).  Scores will be totaled to reflect the following summative 

ratings: 

9 or below Did Not Meet     10 – 13 Area for Growth    14 – 17 Effective    18 – 20 Highly 

Effective 

 
Domain I: Planning & Preparation  

DNM AFG E         HE NA 

1a: Knowledge of Counseling Theory and Techniques       

1b: Knowledge of Child and Adolescent Development      

1c: Goals for Counseling Program      

1d: Knowledge of Resources      
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1e: Planning the Counseling Program      
1f: Evaluating Counseling Program      

Domain I: Planning & Preparation Rating  (transfer to summative 

section) 

     

Comments: 

 
 

 
Domain II: The Environment  

DNM AFG E HE NA 

2a: Climate of Respect and Rapport      

2b: Promotes a Culture of Productive Communication      

2c: Managing Routines and Procedures      

2d: Establishing Standards of Conduct      

2e: Organizing Physical Space      

Domain II: Classroom Environment Rating (transfer to 

summative section) 

     

Comments: 

 

 

 
Domain III: Delivery of Service  

DNM AFG E HE NA 

3a: Assessing Student Needs      

3b: Assisting in Student Plan Development      

3c: Using Counseling Techniques       

3d: Brokering Resources      

3e: Demonstrating Flexibility and Responsiveness      

Domain III: Instruction Rating (transfer to summative section)      

Comments: 
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Domain IV: Professional Responsibilities  

DNM AFG E HE NA 

4a: Reflecting on Practice      

4b: Maintaining Records      

4c: Communicating with Families      

4d: Participating in the Professional Community      

4e: Growing and Developing Professionally      

4f: Showing Professionalism      

Domain IV: Professional Responsibilities Rating (transfer to 

summative section) 

     

Comments: 

 

 

 
 

Domain V: Student Learning & Growth  

DNM AFG E HE NA 

Progress on Student Growth Goal 1: 

 Standard 23: Student Growth on Formative/Summative 

Assessments 

 Standard 24: Student Growth Measured by Performance on 

Standardized Assessments 

 Standard 25: Student Growth on Performance Assessments 

     

Progress on Student Growth Goal 2: 

 Standard 26: Student Growth on Formative/Summative 

Assessments 

 Standard 27: Student Growth Measured by Performance on 

Standardized Assessments 

 Standard 28: Student Growth on Performance Assessments 
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Domain V: Student Learning & Growth Rating (transfer to 

summative section) 

     

Comments: 

 
 

Summative Rating and Additional Comments DNM AFG E HE NA 

Domain I: Planning & Preparation Rating 
     

Domain II: The Environment Rating      

Domain III: Delivery of Service Rating      

Domain IV: Professional Responsibilities Rating      

Domain V: Student Learning & Growth Rating      

Summative Rating:      

Comments: 

 

 

 

 

 

 

Recommendation: 
Contract Extension                   Contract Renewal                        Other              
Details:___________________________ 
 
The teacher has attached comments to this conference form:              Yes                No   
 
 
 

______________________________________                                           __________________________________           
Teacher                                                                                          Supervisor          
 
  _________________________ 
Date                                                                            

 
This Evaluation has been discussed between the supervisor and teacher. 

 
Original to Human Resources                    Copy to Supervisor                      Copy to Teacher 
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The Framework for Teaching (Danielson), Specialist/Counselor (e)  

I. PLANNING & 

PREPARATION  

II. THE 

ENVIRONMENT  

III. DELIVERY OF 

SERVICE 

IV. PROFESSIONAL 

RESPONSIBILITIES  

1a: Knowledge of 

counseling theory and 

techniques 

1b: Knowledge of child 

and adolescent 

development 

 

1c: Establishing goals for 
the Counseling Program  
 

 
1d: Knowledge of 

resources  

1e: Planning the 
Counseling Program 

 
1f: Developing a plan to 
evaluate the Counseling 
Program 

2a: Creating an 
environment of respect 
and rapport 
 
2b: Establishing a culture 
for productive 
communication 
 
 
 
2c: Managing routines 
and procedures 
 

 
2d: Establishing standards 
of conduct  

 
2e: Organizing physical 
space 

 

 
 

3a: Assessing student 
needs 
 
 
3b: Assisting students 

and teachers based on 

knowledge of student 

needs 

3c: Using counseling 
techniques in individual 
and classroom programs 

 
3d: Brokering resources 
to meet needs 

 
3e:Demonstrating 
flexibility and 
responsiveness 

 

 

4a: Reflecting on practice 

 

4b: Maintaining records 
and submitting them in a 
timely fashion 
 

 
4c: Communicating with 
families 
 
 

4d Participating in a 

professional community 

4e: Engaging in 

professional development 

4f: Showing 

professionalism, including 

integrity and 

confidentiality 

 

 


